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Graduate Department of Educational Leadership and 
Instructional Design 

Vision 

 The Department offers select programs for regional, national, and international 

candidates in Educational Leadership and Instructional Design,  providing innovative 

opportunities and experiences in leadership, instruction, and research, supported by 

sustained collaborative relationships with colleagues within the University, our 

disciplines, and the greater community. 

 Mission 

The Department integrates its unique strengths in teaching, research, evaluation 

and application in the fields of leadership, administration, technology, and instructional 

design to empower our candidates, our colleagues, and our communities in designing, 

instructing, and leading dynamic learning organizations in the 21
st
 century.  

Faculty  in Instructional Design and Instructional 
Technology 
 
D. Sammons, Ed.D. 
Associate Professor and Program Leader 
sammdott@isu.edu  
 
David Coffland, Ed.D. 
Associate Professor  
coffdavi@isu.edu  
 
 
Jane Strickland, Ed.D. 
Associate Professor  
strijane@isu.edu 
 
Shane Moulton, Ed.D. 
Assistant Professor  
moulshan@isu.edu  
 

mailto:sammdott@isu.edu
mailto:coffdavi@isu.edu
mailto:strijane@isu.edu
mailto:moulshan@isu.edu
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 Master of Education, Instructional Technology 

Program Description 

 The Master of Education (M.Ed.), Instructional Technology, degree 
supports advanced educators in integrating current and emerging technologies 
through valid instructional design models. Aligned with local and national 
standards, the M.Ed. program in Instructional Technology provides K-20 
educators with advanced knowledge, skills, and dispositions in the use of 
instructional technology and design in a variety of teaching and learning contexts.  
 
Applicants enter the program after completion of the bachelorôs degree and 
complete a minimum of 36 semester credit hours for the M,Ed. It is 
recommended that students pursuing the Master of Education degree in 
Instructional Technology have professional experience in an educational context. 
The program is designed for the part-time student, taking 6 credits a semester. 
Students are strongly encouraged to apply early in the preceding spring for 
entry into the program during the summer term.. 

 
 

Goals 

1. The advanced technology education professional, through the core 
curriculum, is expected to be aware of: theories of learning in education, 
research in education, the integration of technology in the K-20 curriculum, 
and educational statistics for the analysis and interpretation of student 
data.  

2. The advanced technology education professional is expected to extend 
his/her technology subject matter knowledge and expertise.  

3. The advanced technology education professional is expected to be aware 
of testing, measurement, and assessment as these relate to the 
integration of technology in the K-20 curriculum.  

4. The advanced technology education professional is expected to utilize the 
knowledge of technology in specific applications and assessments within 
the educational methods curriculum. 

The M.Ed. in Instructional Technology prepares educators to greater depth in a 
cognitive area and in this way influences directions in school curriculum. The 
program is designed to strengthen the studentôs understanding, knowledge, and 
skills in three major areasðPedagogy, Educational Core, and Technology 
Content ð as they relate to teaching in K-20 contexts. 

Standards 

 
The Master of Education, Instructional Technology, prepares students to meet 
the College of Education Standards for Advanced Professionals and the 
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International Society for Technology in Education (ISTE) Standards for 
Educational Computing and Technology Facilitation (see Appendix 2). 

Admission to the M.Ed. in Instructional Technology  

At the time of application, the applicant must specify the M.Ed. in Instructional 
Technology as the program area to which admission is requested. Should a 
student wish to change the requested program area, reapplication to the Office of 
Graduate Studies and to the new program area for admission is required. 
 
The application packet, which includes the Graduate School application, official 
transcripts, evidence of Bachelorôs degree, GRE or MAT scores, and letter of 
intent, must be completed at least one month prior to the semester in which the 
student commences the program. Students who file incomplete applications or 
who do not meet all criteria for admission may be admitted with performance 
requirement stipulations, if the program area faculty approves.   
 
The following are required for consideration for the Master of Education in 
Instructional Technology: 

 Bachelorôs degree from a college or university accredited in the United 
States or its equivalent from an international institution of higher education. 

 Grade point average of 3.0, or higher, for all upper division credits taken at 
the undergraduate level. 

 Score at the 35th percentile, or above, on the Miller Analogies Test (MAT) 
OR score at the 35th percentile, or above, on one of the sections of the 
Graduate Record Examination (GRE) (Verbal, Quantitative, Analytical). 

 Submission of admission forms and application fee to the Office of 
Graduate Studies. 

 Formal acknowledgement of the above by the Office of Graduate Studies. 

 Letter of intent to the proram area leader. 

 Letter of acceptance by the program area leader. (The program faculty 
reserve the right to accept or deny candidates based on resources or 
faculty interest.) 

 
See Appendix 1 for a graphic representation of the application review process. 
 
No more than nine (9) credits of unclassified graduate study may be applied to 
the studentôs current program of study. The student is responsible for meeting 
the requirements of, and being admitted to, the program as a classified student 
before taking coursework beyond the nine credits. The student is also 
responsible for meeting all conditions of performance (if any) in the time frame 
stipulated; failure to do so will result in a review of the studentôs status by the 
program area faculty. 
 
Master of Education students are strongly encouraged to sequence the Masterôs 
core courses as follows: 

 EDUC 601 within the first 9 credit hours 
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 EDUC 602 within the first 18 credit hours 

 EDUC 610 within the first 24 credit hours 
 

Retention Requirements: 

Students must meet university, college, and department standards for retention, 
residency, time limits, and continuing registration (refer to the General 
Information section at the front of the Graduate Catalog). 
 

Program of Study 

Applicants enter the program after completion of the bachelorôs degree and will 
complete a minimum of 36 semester credit hours for the M.Ed. degree, with 12 
credits in each of these three areas: Core Professional Studies, Educational 
Pedagogy, and Technology Content. 

Core Professional Studies (12 credits) 
EDUC 601 Research and Writing 3 cr 
EDUC 602 Theories of Learning 3 cr 
EDUC 610 Applied Educational Statistics 3 cr 
EDLT 616 Integration of Technology into School Curriculum 3 cr 

Educational Pedagogy (12 credits) 
EDLT 621 Issues and Trends in Instructional Technology 3 cr 
EDUC 622 Educational Assessment and Evaluation 3 cr 
EDLT 626 Instructional Technology and Staff Development 3 cr 
EDLT 655 Fundamentals of Instructional Design 3 cr 

Technology Content (12 credits) 
EDLT 639 Delivering Instruction in Electronic Formats 3 cr 
EDLT 656 Fundamentals of Multimedia Development in Education 3 cr 
Electives 6 cr* 

*Electives are selected by the candidate with approval from the faculty 
advisor. Electives must be graduate level courses that further the candidateôs 
academic goals within the program. 

Courses 

Core Professional Studies 

EDUC 601 Research and Writing 3 credits. Examination of methods for 
designing/conducting research in education and related fields and of procedures 
for formal report writing using APA style and format.  
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EDUC 602 Theories of Learning 3 credits. Advanced study of the psychology 
of human learning and instruction. Emphasis will be given to the application of 
contemporary theories of learning to instructional practice and the design of 
effective learning environments. 

EDUC 610 Applied Educational Statistics 3 credits. Application of parametric 
and nonparametric statistical procedures for summarizing and analyzing 
qualitative and quantitative measurement data in conducting research and for 
report writing in education and related fields. Covers descriptive statistics to 
single-factor experiments. 

EDLT 616 Integration of Technology into School Curriculum 3 credits. 
Examination of appropriate and effective uses of technology in K-12 
environments. Focus on exploration of the research on effective technology 
utilization in instruction. 

Educational Pedagogy 

EDLT 621 Issues and Trends in Instructional Technology 3 credits. 
Examination and discussion of current issues and innovations in instructional 
technology. Includes analysis of relevant historical and current national trends 
and issues. PREREQ: EDUC 616. 

EDUC 622 Educational Assessment and Evaluation 3 credits. Construction, 
administration and interpretation of educational assessments for the systematic 
analysis of student learning and teaching practice. Emphasis is placed on the 
use of assessment results in planning and valuation of curriculum leadership. 
PREREQ: EDUC 610. 

EDLT 626 Instructional Technology and Staff Development 3 credits. 
Examination of in-service models for integrating technology into the K-12 
curriculum. Students will deliver an in-service session related to instructional 
technology. PREREQ: EDUC 601, EDUC 616, EDUC 621. 

EDLT 655 Fundamentals of Instructional Design 3 credits. Review of various 
instructional design models and fundamental design principles that guide the 
development of instructional materials. Students will create multimedia materials 
for incorporation into a final product. PREREQ: EDUC 616, EDUC 622. 

Technology Content 

EDLT 639 Delivering Instruction in Electronic Formats 3 credits. Advanced 
study of electronic distance education, especially web-based instruction. Using 
instruction design principles, students will design, develop, and conduct a 
formative evaluation of a web-based instructional unit. 
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EDLT 656 Fundamentals of Multimedia Development in Education 3 credits. 
Exploration of the use of multimedia technology in education. Students will use 
multimedia authoring tools to develop instructional units for integration of 
technology into the curriculum. PREREQ: EDUC 622, EDUC 655. 

Schedule 

 
This schedule divides the M.Ed. into two stand-alone ñblocksò of classes, as 
described below. Candidates may enter the program with either of the two blocks 
(candidates must begin in Summer semester). Candidates work with their advisor 
to determine the sequence of core classes and electives in conjunction with the 
blocks of program courses; however, it is recommended that EDUC 601 be taken 
with Block A, while EDUC 602 be taken with Block B.   
 
Block A: Program area courses emphasizing instructional technology 
integration, issues and trends in instructional technology, measurement 
and assessment, and professional development. In EDLT 626, students 
combine content from all three program courses in Block A and core courses to 
develop, deliver, and assess a one-credit Professional Development Portfolio 
(PDP). 
 
Block B: Program area courses emphasizing instructional design; planning, 
delivery, assessment of instruction; and, web or other authoring 
applications. In EDLT 656, students combine content from all program courses, 
core courses, and electives to develop, deliver, and assess a technology-based 
Student Instructional Module (SIM). 
 
 

Semester Projected Course rotation Credits 

Summer 2008 Block A: 

EDUC 622, EDLT621 
 

6 

Fall 2008 EDLT616,  Core (EDUC601) 6 

Spring 2009 EDLT626, Core (EDUC610) 6 

Summer 2009 Block B: 

EDLT 639, Core (EDUC602) 
 

6 

Fall 2009 EDLT655, Elect 6 

Spring 2010 EDLT656, Elect 6 

Summer 2010 Block A: 

EDUC 622, EDLT621 
 

6 

Fall 2010 EDLT616,  Core (EDUC601) 6 

Spring 2011 EDLT626, Core (EDUC610) 6 

Summer 2011 Block B: 

EDLT 639, Core (EDUC602) 
 

6 

Fall 2011 EDLT655, Elect 6 

Spring 2012 EDLT656, Elect 6 

Summer 2012 Block A: 

EDUC 622, EDLT621 
 

6 

Fall 2012 EDLT616,  Core (EDUC601) 6 

Spring 2013 EDLT626, Core (EDUC610) 6 
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Summer 2013 Block B: 

EDLT 639, Core (EDUC602) 
 

6 

Fall 2013 EDLT655, Elect 6 

Spring 2014 EDLT656, Elect 6 

 
Portfolio Defense:  Students present their program portfolio to their 
committee consisting of two department area (Instructional Technology) 
members and a Graduate Faculty Representative (GFR). The portfolio must 
provide clear evidence of meeting ISTE standards for Technology Facilitators. A 
successful portfolio defense is required to earn the M.Ed. in Instructional 
Technology. The portfolio is defended at the end of the semester in which the 
candidate has completed the 36 required credits (both Block A and Block B). See 
Appendix 5 for the portfolio instructions and rubrics. 
 

Assessments 

 
Course-Based Assessments: Assessments integral to the specific courses in the 
Master of Education in Instructional Technology program are used to further the 
knowledge of content presented in the classes and are used as the basis for the 
assignment of course grades.  Through completion of the, the candidate develops 
the knowledge, dispositions, and skills required for successful completion of the 
program and the program assessments. Specific detail for program area 
assessments are provided below. 
 
Professional Develop Project (PDP): Block A: Program area courses in Block A 
emphasize instructional technology integration, issues and trends in instructional 
technology, measurement and assessment, and professional development. In EDUC 
626, students combine content from Block A program courses and core courses to 
develop, deliver, and assess a one-credit Professional Development Portfolio (PDP).  
 
The PDP meets the following ISTE and COE standards: ISTE Standards I, II, V, VI, 
VIII; COE-SAP I and II. 
 
Student Instructional Module (SIM): Block B: Program area courses in Block B 
emphasize instructional design; planning, delivery, and assessment of instruction; 
and web or other authoring applications. In EDUC 656, students combine content 
from Block B program courses, core courses, and electives to develop, deliver, and 
assess a computer-assisted Student Instructional Module (SIM).  
 
The SIM meets the following ISTE and COE standards: ISTE Standards II, III, IV, 
VI, VII, and VIII; COE-SAP I and II. 
 
Master of Education Portfolio: Students present their program portfolio to the 
defense committee consisting of two department members and a Graduate Faculty 
Representative (GFR). The portfolio must provide clear evidence of meeting ISTE 
standards for Technology Facilitators. A successful portfolio defense is required to 



10 

 

earn the M.Ed. in Instructional Technology. The portfolio is defended at the end of 
the semester in which the candidate has completed the 36 required credits (both 
Block A and Block B). 
 
The Master of Education Portfolio meets the following ISTE and COE standards: 
ISTE Standards I, IV, V, VI, VII, and VIII, and COE-SAP I and II.  Because the 
Portfolio also synthesizes the PDP and the SIM, it provides evidence of meeting 
all ISTE Standards. 
 
COE Core Assessments: All of the advanced programs leading to the Masters of 
Education degree require three core courses: EDUC 601, Research and Writing (3 
credits), EDUC 602, Theories of Learning (3 credits), and EDUC 610, Applied 
Educational Statistics (3 credits).   Because these core courses are frequently taught 
by faculty members in all M.Ed. program emphases, and because the content of 
these courses relates directly to many of the program standards adopted by the 
program faculty, the success of program candidates enrolled in these core courses 
on core assessments is a program concern.  In spring 2007, core assessments were 
approved by the Graduate Studies Committee for EDUC 601 and EDUC 610.  An 
additional core assessment for EDUC 602 was approved in fall of 2007.  The 
guidelines and scoring rubrics for these assessments are on file in the Office of the 
Assistant Dean for Assessment and are posted to the College of Education intranet 
site. 
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Appendix 2. Master of Education in Instructional 
Technology Standards 

  
Alignment of International Society for Technology in Education (ISTE) Standards for 
Educational Computing and Technology Facilitation (NCATE/NETS Alignment) with 
ISU/COE Program Standards, M.Ed. Instructional Technology Courses, and M.Ed. 

Instructional Technology Assessments. 
 

 
Standard and Indicators Courses Assessment 

Technology Facilitation Standard I.  (TF-I) Technology Operations and Concepts.   

Educational technology facilitators demonstrate an in-depth 
understanding of technology operations and concepts.  
Educational technology facilitators: 

EDUC 616, 
621, 626, 639, 
656, electives 

 

TF-I.A. Demonstrate knowledge, skills, and 
understanding of concepts related to technology (as 
described in the ISTE National Educational Technology 
Standards for Teachers).    

 

616 Course 
Assessment; 
Professional 
Development 
Portfolio (PDP) 

TF-I.B. Demonstrate continual growth in technology 
knowledge and skills to stay abreast of current and 
emerging technologies.   

 
616 Course 
Assessment; M.Ed. 
Portfolio  

Technology Facilitation Standard II.  (TF-II) Planning and Designing Learning Environments 
and Experiences.  

 Educational technology facilitators plan, design, and model 
effective learning environments and multiple experiences 
supported by technology.   Educational technology 
facilitators: 

EDUC 616, 
621, 626, 655, 

656 
 

TF-II.A.  Design developmentally appropriate learning 
opportunities that apply technology-enhanced 
instructional strategies to support the diverse needs of 
learners.  

 
Student Instructional 
Module (SIM), PDP 

TF-II.B. Apply current research on teaching and learning 
with technology when planning learning environments 
and experiences.   

 SIM; PDP 

TF-II.C. Identify and locate technology resources and 
evaluate them for accuracy and suitability.    

616 Course 
Assessment; SIM; 
PDP 

TF-II.D. Plan for the management of technology 
resources within the context of learning activities.    SIM, PDP 

TF-II.E. Plan strategies to manage student learning in a 
technology-enhanced environment.    SIM, PDP 

TF-II.F. Identify and apply instructional design principles 
associated with the development of technology 
resources.   

 SIM, PDP 
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Standard and Indicators Courses Assessment 

Technology Facilitation Standard III.  (TF-III) Teaching, Learning, and the Curriculum.   

Educational technology facilitators apply and implement 
curriculum plans that include methods and strategies for 
utilizing technology to maximize student learning.  
Educational technology facilitators: 

EDUC 616, 
639, 655, 656 

 

TF-III.A. Facilitate technology-enhanced experiences 
that address content standards and student technology 
standards.   

 SIM 

TF-III.B. Use technology to support learner-centered 
strategies that address the diverse needs of students.   SIM 

TF-III.C. Apply technology to demonstrate students' 
higher order skills and creativity.    SIM 

TF-III.D. Manage student learning activities in a 
technology-enhanced environment.    SIM; PDP 

TF-III.E. Use current research and 
district/region/state/national content and technology 
standards to build lessons and units of instruction.   

 SIM; PDP 

Technology Facilitation Standard IV.  (TF-IV) Assessment and Evaluation.   

Educational technology facilitators apply technology to 
facilitate a variety of effective assessment and evaluation 
strategies.  Educational technology facilitators: 

EDUC 622, 
626, 656 

 

TF-IV.A. Apply technology in assessing student learning 
of subject matter using a variety of assessment 
techniques.   

 SIM; M.Ed. Portfolio 

TF-IV.B. Use technology resources to collect and 
analyze data, interpret results, and communicate 
findings to improve instructional practice and maximize 
student learning.   

 SIM; M. Ed. Portfolio 

TF-IV.C. Apply multiple methods of evaluation to 
determine students' appropriate use of technology 
resources for learning, communication, and 
productivity.   

 SIM: M.Ed. Portfolio 

Technology Facilitation Standard V.  (TF-V) Productivity and Professional Practice.  

 Educational technology facilitators apply technology to 
enhance and improve personal productivity and professional 
practice.  Educational technology facilitators: 

EDUC 601, 
602, 616, 622, 

626, 639 
 

TF-V.A. Use technology resources to engage in ongoing 
professional development and lifelong learning.     

616 Course 
Assessment; PDP 

TF-V.B. Continually evaluate and reflect on professional 
practice to make informed decisions regarding the use 
of technology in support of student learning.    

 
616 Course 
Assessment; SIM 

TF-V.C. Apply technology to increase productivity.   
 

PDP; M.Ed. Portfolio 
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Standard and Indicators Courses Assessment 

Technology Facilitation Standard VI.  (TF-VI) Social, Ethical, Legal, and Human Issues.  

Educational technology facilitators understand the social, 
ethical, legal, and human issues surrounding the use of 
technology in P-12 schools and assist teachers in applying 
that understanding in their practice. Educational technology 
facilitators: 

EDUC 601, 
602, 616, 621, 

656 
 

TF-VI.A. Model and teach legal and ethical practice 
related to technology use.   

616 Course 
Assessment; PDP 

TF-VI.B. Apply technology resources to enable and 
empower learners with diverse backgrounds, 
characteristics, and abilities.    

 
602 Assessment; 
PDP; SIM 

TF-VI.C. Identify and use technology resources that 
affirm diversity.    

 PDP; SIM 

TF-VI.D. Promote safe and healthy use of technology 
resources.   

 SIM 

TF-VI.E. Facilitate equitable access to technology 
resources for all students.     M.Ed. Portfolio 

Technology Facilitation Standard VII.  (TF-VII) Procedures, Policies, Planning, and Budgeting 
for Technology Environments. 

 Educational technology facilitators promote the 
development and implementation of technology 
infrastructure, procedures, policies, plans, and budgets for 
P-12 schools. Educational technology facilitators: 

EDUC 621, 
626, electives 

 

TF-VII.A. Use the school technology facilities and 
resources to implement classroom instruction.      SIM 

TF-VII.B. Follow procedures and guidelines used in 
planning and purchasing technology resources.     

616 Course 
Assessment 

TF-VII.C. Participate in professional development 
opportunities related to management of school 
facilities, technology resources, and purchases.   

 M.Ed. Portfolio 

Technology Facilitation Standard VIII.  (TF-VIII) Leadership and Vision.  

 Educational technology facilitators will contribute to the 
shared vision for campus integration of technology and 
foster an environment and culture conducive to the 
realization of the vision.  Educational technology facilitators: 

EDUC 616, 
626, 656, 
electives 

 

TF-VIII.A. Use the school technology facilities and 
resources to implement classroom instruction.    SIM 

TF-VIII.B. Apply strategies for and knowledge of issues 
related to managing the change process in schools.   

616 Course 
Assessment; PDP 

TF-VIII.C. Apply effective group process skills.    PDP; M.Ed. Portfolio 

TF-VIII.D. Lead in the development and evaluation of 
district technology planning and implementation.    M.Ed. Portfolio 

TF-VIII.E. Engage in supervised field-based experiences 
with accomplished technology facilitators and/or  PDP 
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Standard and Indicators Courses Assessment 

directors.   

CSAP 1: Professional Studies and Research 

The advanced professional accesses, reads, and interprets 
the literature in his or her field and applies information from 
the research to professional practice. The advanced 
professional in his or her report writing meets the editorial 
and writing style requirements of the latest edition of the 
Publication Manual of the American Psychological 
Association, and he or she meets the current standards of 
the American Educational Research Association, when 
reporting the processes, results, and conclusions of data 
analyses. 
 

EDUC 601, 
602, 610 

COE Core 
Assessments; SIM; 
PDP; M.Ed. Portfolio 

CSAP 2: Theoretical Foundations 

The advanced professional understands the theoretical 
foundations of the profession and applies knowledge of 
theoretical foundations to professional practice. 

EDUC 601, 
602 

COE Core 
Assessments; SIM; 
PDP; M.Ed. Portfolio 
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Appendix 3: Student Instructional Module (SIM) Guidelines 
and Rubric 
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Idaho State University 
College of Education 

 
COURSE CURRICULUM GUIDE AND ASSESSMENTS 

EDUC 656, Fundamentals of Multimedia Development in Education 

 
COURSE DESCRIPTION (from current ISU graduate catalog) 
 
EDUC 656 Fundamentals of Multimedia Development in Education 3 credits. Exploration of 
the use of multimedia technology in education. Students will use multimedia authoring tools to 
develop instructional units for integration of technology into the curriculum. PREREQ: EDUC 
622, EDUC 655. 
 
COURSE CONTENT 
 
Candidates will explore the use of multimedia technology in education. Multimedia authoring 
tools will be used to develop instructional units integrating technology into many aspects of the 
curriculum. Specific skills will be acquired or enriched in this course, including instructional 
design, graphics (still and video), digital imaging, digital sound recording and manipulation, 
advanced file structure, high capacity storage media, multimedia techniques, photo 
manipulation, web and server use, and digital navigation, among others. 
 
RELATION TO CONCEPTUAL FRAMEWORK AND PROGRAM GOALS 
 
Instructional Philosophy: This is a product-based course with an emphasis on peer 
collaboration, constructivist principles, and other elements of student-centered learning. A 
majority of the tasks for the course will be independent, due to its emphasis on products, but 
collaborative and cooperative elements are provided through online discussion forums, group 
assignments, and consultation with the instructor.  
 
This course prepares and measures the practicing teacherôs ability to integrate technology 
within the planning, implementing, and assessing of the learning-teaching context. The course 
assessments and curriculum align with the National Educational Technology Standards (NETS) 
for teachers developed by the International Society for Technology in Education (ISTE). This 
course ñresponds to initiatives for professional education standards promulgated by professional 
associationsò for the purpose of improving learning, as well as aligning with the College of 
Educationôs conceptual framework and mission of preparing for the professions.    
 
As a result of participation in EDUC 656, the successful student will: 
 

CoE Core Advanced Standards Course Objectives 

CSAP 1: Professional Studies and 
Research 

 Identify sources of information on 
instructional technology. 

 Identify and apply principles of 
instructional design. 

 Identify changes in instructional practice 
driven by technology. 

 Develop a research-based paper on 
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future technology integration in the 
classroom setting. 

 Develop an instructional technology 
integration plan. 

 Develop a multimedia instructional 
module for student learning. 

 Deliver a multimedia instructional 
module for student learning. 

 Evaluate a multimedia instructional 
module for student learning from the 
instructional design perspective. 

 Evaluate a multimedia instructional 
module for student learning from the 
academic achievement perspective. 

CSAP 2: Theoretical Foundations  Identify and apply principles of 
instructional design. 

 Identify and apply principles of learning 
theory in instructional design. 

Course/ID Program Standards Course Objectives 

Technology 
 

 Registered students will use current 
technologies for research, writing, and 
data planning for analysis. 

Professional Practice  Registered students will demonstrate 
professionalism in communication with 
peers and others through oral, written, 
and digital forms of expression. 

Leadership  Registered students will demonstrate 
principles of instructional design 
leadership in both independent tasks 
and partnered assignments. 

Exceptionality and Diversity  Registered students will develop tasks 
and assignments that are inclusive of 
diverse populations and that promote 
universal design. 

Interpersonal Skills  Registered students will engage in 
positive interpersonal skills in 
communication with peers and others 
through oral, written, and digital forms of 
expression. 

 
TARGETED STANDARDS (Broad Objectives) 
 
For courses in the graduate Master of Education Program, the targeted Core Standards for 
Advanced Professionals (CSAP) (see table above) are listed. While not all CSAP standards are 
fully met within this course, all of them are incorporated to some extent, while the Course ID 
Program standards are particularly emphasized. 
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As a result of participation in EDUC 656, the successful student will: 
 
1. Demonstrate competency in current types of software. 
2. Develop integration strategies for technology into the PK-16 setting. 
3. Identify sources of information on current and emerging instructional technology. 
4. Identify and apply principles of instructional design in creation of a multimedia-based 

instructional module. 
5. Identify changes in instructional practice driven by technology. 
6. Develop a digital technology-integrated instructional module with supporting materials. 
7. Develop a research-based paper on future technology integration in the classroom. 
8. Develop an instructional technology integration plan. 
 
ACHIEVEMENT TARGETS (Outcomes) 
 
The achievement targets are aligned with the targeted standards and specify the Knowledge 
outcomes, Dispositions (attitudes or values) and Performances (skills/abilities) that the 
candidates are expected to exhibit (referred to as KDP).  A matrix is included to denote this (see 
Table 1).  
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Idaho State University 
College of Education 

EDUC 656 Fundamentals of Multimedia Development in Education 

 

*STIM-M.Ed. entry: ISTE Standard & indicator ISTE I ISTE II ISTE III ISTE IV ISTE V ISTE VI 

Multimedia Special Topics Exploration  X X  X X 

Multimedia Skill-set Exercises X X X X X X 

Research into Multimedia Integration into 
the Educational Setting 

X X X X X X 

Analyze phase of ADDIE ISD  X X   X 

Design phase of ADDIE ISD X X X X  X 

Concept Mapping for Instructional 
Design 

X X X X   

Develop phase of ADDIE ISD X X X X X X 

Implement phase of ADDIE ISD X X X X X X 

Lessons/Activities with Technology 
Integration 

X X X X X X 

Evaluate phase of ADDIE ISD X X X X X X 

Professional-Related Digital 
Communications 

X    X X 

Student Instructional Module (SIM) X X X X X X 

Professional References & Resources     X X 

SIM-M.Ed. Summary Reflection & Goals     X X 

*Matched to M.Ed.Student Instructional Module (SIM_M.Ed.) entry indicator. 
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COURSE CONTENT AND ORGANIZATION 
 
The major course topics are provided in the following list.  Topics are aligned with the targeted 
standards and objectives. 
 

I Planning & Designing Learning 
A. Multimedia Special Topics Exploration 

ISTE II, III, V, VI 
B. Multimedia Skill-set Exercises 

ISTE I, II, III, IV, V, VI 
C. Multimedia Integration Research Paper 

ISTE I, II, III, IV, V, VI 
D. Analyze Phase of ADDIE ISD 

ISTE II, III, VI 
E. Design Phase of ADDIE ISD 

ISTE I, II, III, IV, VI 
F. Concept Mapping for Instructional Design 

ISTE I, II, III, IV 
G. Develop Phase of ADDIE ISD 

ISTE I, II, III, IV, V, VI 
 
II Integrating into Delivery & Assessment 

A. Implement Phase of ADDIE ISD 
ISTE I, II, III, IV, V, VI 

B. Lessons/Activities with Technology Integration 
ISTE I, II, III, IV, V, VI 

C. Evaluate Phase of ADDIE ISD 
ISTE I, II, III, IV, V, VI 

D. Student Instructional Module (SIM) 
ISTE I, II, III, IV, V, VI 

 
III Productivity & Professional Practice 

A. Professional-Related Digital Communications 
ISTE I, V, VI 

B. Professional References & Resources 
ISTE V, VI 

C. SIM-M.Ed. Summary Reflection & Goals 
ISTE V, VI 

 
 
This course requires access to an educational setting where a series of lessons with student-
centered integrated technology is expected. The course is taught primarily via online delivery. 
 
COURSE REQUIREMENTS AND ASSESSMENTS 
 
The primary assessment for the course is compiled into a portfolio as evidence of technology 
integration, skills in creating technology-integrated learning experiences, hyperlinks, and 
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artifacts in support of the portfolio. In addition, the student creates a comprehensive reflection 
with aligned goals related to the portfolio and course. 
 
Detailed assessment rubrics for all course assignments are attached in Appendix A. The 
Student Instructional Module for the M.Ed. (SIM-MEd) assessment rubric is found in Appendix B. 
This evaluation is aligned with ISTE standards. All assessments have been standardized across 
course sections and have been created and revised with course instructor input and agreement. 
 
While International Society of Technology in Education (ISTE) standards are the guiding 
elements for the course, decisions related to assessment points, evaluation instruments, topic 
sequencing, and grade percentages (see Appendix C for a representative syllabus) were 
decided through colleague consultation. This continues to be the method for any revisions and 
updates to course elements. These parameters do not preclude individual instructor 
adjustments; however, the concluding course assessment rubric for the SIM-M.Ed. is not open 
for revision without the area faculty membersô agreement. Appendix D contains the SIM-M.Ed. 
template with ñnotesò to the enrolled student for guidance in preparing various sections and 
entries. 
 
Common media and software, as determined jointly by the course instructors, are used in all 
sections of the course (e.g., Microsoft Office, Inspiration, and other University and College 
supported programs).  Delivery methods, as determined jointly by the content area faculty 
members, are standard for all sections. Currently, this includes delivery through the University 
web presence (e.g., Moodle). 
 
REPORTING OBLIGATIONS 
 
As directed by the Assistant Dean for Assessment, the course evaluation (in the form of the 
SIM-M.Ed. rubric) will be submitted at the end of each semester in which the class is taught. 
Scores are directly input into the College database file according to the standards. The 
departmental secretary is trained in recording and uploading course assessment data for any 
instructors who prefer. 
 
Assessment summary sheets are also included in the candidatesô printed file records.  In 
addition, the department maintains a composite digital copy for each course section. 
 
APPROVALS 
 
The area content faculty members, through discussion and voice approval of all members, 
reached agreement for course assessments and decision points. Any alterations to overall 
course assessments undergo the same decision process. While the area faculty members do 
not meet on a scheduled basis specifically for discussion related to this course, all colleagues 
do meet at least one time during each academic year (Fall and Spring) semester to review 
curriculum processes and assessment protocols for all courses. 
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Assignment Rubrics 
 
 

The following rubrics align with expected individual entry assignments for the M.Ed. 
Student Instructional Module (SIM-MEd). Each is based on a three-point rating scale (0, 
1, 2). The area faculty members have reviewed assignment rubrics. Any revisions are 
also subject to approval by this same body of colleagues. 
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Multimedia Special Topics Exploration Rubric 

 
Name:  Date:  

 

The successful entry will range from two to three pages in length (double-spaced, 12 
point font, paragraph [first line] indents; use a consistent font, such as Times New 
Roman or Arial). Current APA (American Psychological Association) writing style 
[final, self-published guidelines] is expected. 

 

Indicator/Task 0 1 2 

Content 

Topical history There is no 
information related to 
this item included in 
the document. 

There is information 
related to this item, but 
not all aspects as 
expected are included. 

There is information 
related to this item, 
and it is complete. 

Development of the 
targeted topic 

There is no 
information related to 
this item included in 
the document. 

There is information 
related to this item, but 
not all aspects as 
expected are included. 

There is information 
related to this item, 
and it is complete. 

Application of the targeted 
topic 

There is no 
information related to 
this item included in 
the document. 

There is information 
related to this item, but 
not all aspects as 
expected are included. 

There is information 
related to this item, 
and it is complete. 

Alignment with ISD 
principles 

There is no 
information related to 
this item included in 
the document. 

There is information 
related to this item, but 
not all aspects as 
expected are included. 

There is information 
related to this item, 
and it is complete. 

Strategies for possible 
integration into SIM 

There is no 
information related to 
this item included in 
the document. 

There is information 
related to this item, but 
not all aspects as 
expected are included. 

There is information 
related to this item, 
and it is complete. 

Communication (Written, Oral, and/or Digital) 

Evidence of research There is no 
information related to 
this item included in 
the document. 

There is information 
related to this item, but 
not all aspects as 
expected are included. 

There is information 
related to this item, 
and it is complete. 

Currency of research  There is no 
information related to 
this item included in 
the document. 

There is information 
related to this item, but 
not all aspects as 
expected are included. 

There is information 
related to this item, 
and it is complete. 

Alignment of research to 
topic 

There is no 
information related to 
this item included in 
the document. 

There is information 
related to this item, but 
not all aspects as 
expected are included. 

There is information 
related to this item, 
and it is complete. 

Conclusion Conclusions relative to 
the learning theory 
and its tie to 
technology are 
missing. 

Conclusions relative to 
the learning theory 
and its tie to 
technology are 
included, but these are 
not fully explained. 

Conclusions relative to 
the learning theory 
and its tie to 
technology are 
included and are fully 
explained. 

Citations There are missing 
citations in-text in 
support of the learning 
theory paper. 

The citations in 
support of the learning 
theory paper are 
included, but at least 

The citations in 
support of the learning 
theory paper are 
included, appropriately 
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Indicator/Task 0 1 2 

one is misaligned or 
not in current APA in-
text citation format. 

aligned, and in current 
APA in-text citation 
format. 

Supporting References There are missing 
references in support 
of the learning theory 
paper.  

The format for current 
APA referencing is 
inaccurate for at least 
one reference. 

All references are 
included in support o 
the paper and the 
format follows current 
APA style. 

Organization The submitted 
assignment is not at a 
level of organization 
expected of a student 
at the Master of 
Education level. 

The submitted 
assignment 
approaches the level 
of organization 
expected of a student 
at the Master of 
Education level. 

The submitted 
assignment is at the 
level of organization 
expected of a student 
at the Master of 
Education level. 

Syntax/grammar, etc. There are multiple (>2) 
errors in construction 
within the 
communication. 

There are few (<3) 
errors in construction 
within the 
communication. 

There are no errors in 
construction within the 
communication. 

*Clarity of writing. The writing is not at a 
level expected of a 
graduate student. 

N/A The writing meets the 
expected level for a 
student at the 
graduate level. 

Total Score = /28    
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Multimedia Skill-set Exercises Rubric 
 

Name:  Date:  

 
A series of multimedia, technology-based exercises will be expected to demonstrate the 
candidateôs ability to use tools for ISD. The rubric will be used each time a skill-set 
exercise is submitted. Extensive comments from the instructor will be included to 
specifically address issues within the skill-set assigned. 
 

Indicator/Task 0 1 2 

Technology Skill Level Novice: Need for 
practice with the 
product is needed 
before inclusion in 
the SIM. 

Target: Need for 
refinement of skills 
to be effective 
within the SIM. 

Expert: 
Refinement of 
skills is 
demonstrated; 
inclusion would be 
effective within the 
SIM. 

Innovation Novice: Need for 
research into 
methods for utilizing 
skill in varied 
integration 
scenarios. 

Target: Able to 
integrate skill in at 
least two varied 
instructional 
scenarios; further 
exploration is 
needed for full utility 
of skill. 

Expert: Able to 
integrate skill in 
multiple 
instructional 
situations,  

Appropriateness to 
Targeted Learners 

There is no link 
between learning 
theory and the 
targeted skill 
integration. 

There is link 
between learning 
theory and the 
targeted skill 
integration, but it is 
not complete for 
reader 
understanding. 

There is a link 
between learning 
theory and the 
targeted skill 
integration, and it 
is complete. 

Implementation Strategy There is no 
information related 
to implementation of 
the targeted skill. 

There is information 
related to 
implementation of 
the targeted skill, 
but this is not 
complete. 

There is complete 
information related 
to implementation 
of the targeted 
skill. 

Organization The submitted 
assignment is not at 
a level of 
organization 
expected of a 
student at the 
Master of Education 
level. 

The submitted 
assignment 
approaches the 
level of organization 
expected of a 
student at the 
Master of Education 
level. 

The submitted 
assignment is at 
the level of 
organization 
expected of a 
student at the 
Master of 
Education level. 

Syntax/grammar, etc. There are multiple 
(>2) errors in 
construction within 
the communication. 

There are few (<3) 
errors in 
construction within 
the communication. 

There are no 
errors in 
construction within 
the 
communication. 

*Clarity of writing. The writing is not at N/A The writing meets 
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Indicator/Task 0 1 2 

a level expected of 
a graduate student. 

the expected level 
for a student at the 
graduate level. 

Total Score = /18    
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Multimedia Integration in the Educational Setting Research Rubric 
 

 

Name:  Date:  
 

Indicator/Task 0 1 2 

Content 

Development of the topic There is little, or no, 
background presented 
related to the topic. 

There is information 
related to the 
background, but it is 
not as extensive as 
expected. 

There is information 
related to the 
background, and it is 
extensive. 

Application of the targeted 
topic 

There is no 
information related to 
this item included in 
the document. 

There is information 
related to this item, but 
not all aspects as 
expected are included. 

There is information 
related to this item, 
and it is complete. 

Learning Theory There is no 
information related to 
this item included in 
the document. 

There is information 
related to this item, but 
it is not aligned to the 
specific integration 
setting. 

There is information 
related to this item, 
and it is aligned with 
the integration setting. 

Evidence of research There is little evidence 
of research (3, or less 
references) to support 
the multimedia 
integration in the 
educational setting. 

There is current and/or 
targeted research (4 to 
6 references) to 
support the multimedia 
integration, but this is 
not strong. 

There is current, 
targeted, and strong 
research (7, or more, 
references) to support 
the multimedia 
integration. 

Currency of research  References and 
citations are not 
considered current. 

Some references and 
citations are 
considered current. 

All references and 
citations are 
considered current. 

Alignment of research to 
topic 

References and 
citations are not 
aligned with the topic. 

Some references and 
citations are aligned 
with the topic. 

All references and 
citations are aligned 
with the topic. 

Conclusion Conclusions relative to 
the topic and its tie to 
technology integration 
are missing. 

Conclusions relative to 
the topic and its tie to 
technology integration 
are included, but these 
are not fully explained. 

Conclusions relative to 
the topic and its tie to 
technology integration 
are included and are 
fully explained. 

Citations There are missing 
citations in-text in 
support of the topic. 

The citations in 
support of the topic 
are included, but at 
least one is misaligned 
or not in current APA 
in-text citation format. 

The citations in 
support of the topic 
are included, 
appropriately aligned, 
and in current APA in-
text citation format. 

Supporting References There are missing 
references in support 
of the topic.  

The format for current 
APA referencing is 
inaccurate for at least 
one reference. 

All references are 
included in support o 
the topic and the 
format follows current 
APA style. 

Communication (Written, Oral, and/or Digital) 

Organization The submitted 
assignment is not at a 
level of organization 
expected of a student 

The submitted 
assignment 
approaches the level 
of organization 

The submitted 
assignment is at the 
level of organization 
expected of a student 
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Indicator/Task 0 1 2 

at the Master of 
Education level. 

expected of a student 
at the Master of 
Education level. 

at the Master of 
Education level. 

Syntax/grammar, etc. There are multiple (>2) 
errors in construction 
within the 
communication. 

There are few (<3) 
errors in construction 
within the 
communication. 

There are no errors in 
construction within the 
communication. 

*Clarity of writing The writing is not at a 
level expected of a 
graduate student. 

N/A The writing meets the 
expected level for a 
student at the 
graduate level. 

Total Score = /24    
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EDUC 656: Learner Characteristics Evaluation Rubric 

 

Student 

Name: 

 Date:  

 
Indicator/Task 0 1 2 

Learner 

Identification  

 

Targeted learners are 

identified, but not 

adequately described 

to provide insight into 

instructional 

participants. 

Targeted learners are 

identified and 

adequately described, 

but impact on the 

instructional 

development is not 

clear.  

Targeted learners are 

identified, 

adequately 

described, and the 

impact of these 

characteristics on the 

instructional 

development is 

clear.  
Instructional 

Focus 
The instructional focus 

is included, but does 

not appear to be 

aligned with the 

targeted learners. 

The instructional focus 

is included and aligned 

with the targeted 

learners. 

The instructional 

focus is included, 

aligned with the 

targeted learners, 

and appears to be 

achievable within 

the instructional 

framework. 
Diversity Diversity of learners is 

included in the plan 

(e.g., learning style, 

level of knowledge, 

etc.)  

Diversity of learners is 

included in the plan, 

and delivery method 

(e.g., face-to-face, 

hands-on, online, etc.) 

is aligned with targeted 

learners.  

Diversity of learners 

is included, delivery 

method Is aligned, 

and impact on 

instructional focus is 

explained. 

Clarity  Grammar and/or 

spelling errors are 

present and 

compromise the 

readability of the 

submitted materials. 

Grammar and/or 

spelling errors are 

present, but readability 

of the submitted 

materials is not 

compromised.  

Grammar and/or 

spelling errors are 

absent within the 

submitted materials. 

Mechanics The submitted 

materials contain 

multiple formatting 

errors relative to 

current APA self-

publishing guidelines. 

N/A The submitted 

materials follow 

current APA self-

publishing 

guidelines. 

Quality Submitted materials 

represent work below 

the master level. 

Submitted materials 

represent work at the 

master level.  

Submitted materials 

represent work at the 

advanced master 

level. 
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Indicator/Task 0 1 2 
Subtotals:    

TOTAL 

SCORE (12 

pts): 

 

General 

Comments: 
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EDUC 656: Task Analysis Evaluation Rubric 

 

Student 

Name: 

 Date:  

 

Indicator/Task  0 1 2 
Instructional 

Focus  
The instructional focus 

is included, but does 

not appear to be 

aligned with the 

targeted tasks. 

The instructional focus 

is included and aligned 

with the targeted tasks. 

The instructional 

focus is included, 

aligned with the 

targeted tasks, and 

appears to be 

achievable within 

the instructional 

framework. 
Task 

Identification  

 

Targeted tasks are 

identified, but not 

adequately described 

to provide insight into 

the instructional focus. 

Targeted tasks are 

identified and 

adequately described, 

but impact on the 

instructional 

development is not 

clear. 

Targeted tasks are 

identified, 

adequately 

described, and the 

impact on the 

instructional 

development is 

clear. 
Goals At least one goal is 

identified.  
At least one goal is 

identified and aligned 

with the instructional 

focus. 

At least one goal is 

identified, aligned 

with the 

instructional focus, 

and appropriate for 

the targeted learners. 

Objectives The objectives are 

identified. 

The objectives are 

identified and aligned 

with the goal(s). 

The objectives are 

identified, aligned, 

and appropriate for 

the targeted learners. 

Timeline (word-

processed) 

A global timeline is 

included in the 

document.  

A global timeline is 

included and aligns 

with the focus and 

tasks. 

A global timeline is 

included, aligns with 

the focus and tasks, 

and the ADDIE 

phases. 

Quality Submitted materials 

represent work below 

the master level. 

Submitted materials 

represent work at the 

master level.  

Submitted materials 

represent work at the 

advanced master 

level. 

Subtotals:    

TOTAL 

SCORE (12 

pts): 

 

General  
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Indicator/Task  0 1 2 
Comments: 

 

 

EDUC 626: Design Phase Evaluation Rubric 

 

Student Name:  Date:  

 

[NOTE: The point scale in this rubric reflects the previous opportunities for feedback and 

evaluation on the Analyze phase provided; thus, scoring in the Does Not Meet category for this 

phase should not be expected at this point in the course.] 

Criteria  0 1 2 
Analyze Phase: 

Expected 

Elements 

 

Analyze phase is 

missing at least one of 

the expected elements. 

Analyze phase 

contains all expected 

elements, but is not 

aligned with the 

Design phase. 

Analyze phase 

contains all expected 

elements and is 

aligned with the 

Design phase. 
Analyze: 

Learner 

Characteristics 

Learner 

Characteristics section 

does not include 

individual learner 

profiles or summary of 

targeted participant 

group. 

Learner 

Characteristics 

includes individual 

learner profiles and 

summary of the 

targeted participant 

group, but the 

connection to the 

Design phase is not 

clear. 

Learner 

Characteristics 

includes individual 

learner profiles and 

summary of the 

targeted participant 

group and the 

connection to the 

Design phase is clear. 

Analyze: Task Task Analysis section 

does not have the 

goal(s) matched to the 

objectives. 

Task Analysis section 

has goal(s) and 

objectives matched, 

but does not align with 

the \targeted 

participant group. 

Task Analysis section 

has goal(s) and 

objectives matched 

and aligns with the 

targeted participant 

group. 

Analyze: 

Concept 

Map/*Flow 

Chart  

The included concept 

map is vague in 

relation to the 

concepts/tasks and the 

linkages between 

them. 

The included concept 

map is clear in relation 

to the concepts/tasks, 

but the linkages 

between them are 

unclear. 

The included concept 

map is clear in 

relation to the 

concepts/tasks and 

the linkages between 

them. 

Design Phase: 

Expected 

Elements 

Design phase is 

missing at least one of 

the expected elements. 

Design phase contains 

all expected elements, 

but is not aligned with 

the Analyze phase. 

Design phase 

contains all expected 

elements and is 

aligned with the 

Analyze phase. 

Design: A detailed timeline is A detailed timeline is A detailed timeline is 
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Criteria  0 1 2 
Timeline included. included and aligned 

with the focus and 

tasks. 

included, aligns with 

the focus and tasks, 

and is achievable for 

the targeted focus. 

Design: 

Storyboards 

The included 

storyboards are 

incomplete to 

determine alignment 

with the design.  

The included 

storyboards are 

complete, but the 

alignment to the 

design or the 

instructional focus is 

not clear. 

The included 

storyboards are 

complete, aligned 

with the design and 

instructional focus. 

Design: 

Resources and 

Strategies 

The Resources and 

Strategies section are 

not in alignment. 

The Resources and 

Strategies section are 

aligned, but do not 

support the targeted 

focus. 

The Resources and 

Strategies section are 

aligned and support 

the targeted focus and 

participant group. 

Design: 

Evaluation Plan 

The Evaluation Plan is 

incomplete for the 

scope of the targeted 

topic. 

The Evaluation Plan is 

complete, but 

sufficient details are 

not provided to 

determine alignment 

with the targeted 

focus. 

The Evaluation Plan 

is complete with 

sufficient details and 

alignment to the 

targeted focus. 

Quality Submitted materials 

represent work below 

the master level. 

Submitted materials 

represent work at the 

master level.  

Submitted materials 

represent work at the 

advanced master 

level. 

Subtotals:    

TOTAL 

SCORE (20 

pts): 

 

General 

Comments: 

 

*The linkages included on the concept map will represent the ñflowò of the project content for 

this course. In other words, the directional arrows serve as the relationship between and among 

concepts to be taught. While a formal flow chart would represent decision points within the 

content to be taught, this is not always expected in training where a limited time allocation and 

specific (usually narrow) protocol are dictated. 
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EDUC 626: Develop Phase Rubric 

 

Student Name:  Date:  

 

[NOTE: The point scale in this rubric reflects the previous opportunities for feedback and 

evaluation for the Design phase provided; thus, scoring in the Does Not Meet category should not 

be expected for the Design phase at this point in the course.] 

Criteria  0 1 2 
Design Phase: 

Storyboards 

The included 

storyboards are 

incomplete to 

determine alignment 

with the design and 

development.  

The included 

storyboards are 

complete, but the 

alignment to the 

design and 

development, or the 

instructional focus is 

not clear. 

The included 

storyboards are 

complete, aligned 

with the design and 

develop phases and 

instructional focus. [ 

Design Phase: 

Resources and 

Strategies 

The Resources and 

Strategies section are 

not in alignment with 

the development 

phase. 

The Resources and 

Strategies section are 

aligned, but do not 

support the targeted 

focus. 

The Resources and 

Strategies section are 

aligned and support 

the targeted focus and 

participant group. 

Design Phase: 

Evaluation Plan 

The Evaluation Plan is 

incomplete for the 

scope of the targeted 

topic. 

The Evaluation Plan is 

complete, but 

sufficient details are 

not provided to 

determine alignment 

with the targeted topic. 

The Evaluation Plan 

is complete with 

sufficient details and 

alignment to the 

targeted topic. 

Develop Phase: 

Expected 

Elements 

 

Develop phase is 

missing at least one 

element. 

Develop phase 

contains all expected 

elements, but is not 

aligned with the 

Design phase. 

Develop phase 

contains all expected 

elements and is 

aligned with the 

Design phase. 
Develop Phase: 

Procedures & 

Materials 

Complete 

documentation is 

included, but it is 

insufficiently matched 

to the targeted focus. 

Complete 

documentation is 

included, but it is 

inaccurate and/or 

incomplete. 

Complete 

documentation is 

included and it is 

accurate and 

complete. 
 One, or more, 

procedures within the 

integration plan are 

missing.  

All procedures are 

included, but are not 

matched to the 

targeted tasks. 

All procedures are 

included and are 

matched to the 

targeted tasks. 

 Graphics to support 

the procedures are 

missing. 

Graphics are included, 

but are not aligned to 

the procedures or 

readable (e.g., size 

and/or quality is 

Graphics are included 

and aligned with the 

procedures. 
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Criteria  0 1 2 
compromised for 

readability). 

Develop Phase: 

Lesson Plan 

Extension 

There is no lesson plan 

example as an 

extension of the 

integration focus. 

There is a lesson plan 

example, but it is not 

aligned with the 

targeted participant 

group and/or 

integration focus. 

There is a lesson plan 

extension that is 

aligned with the 

targeted participant 

group and the 

integration focus. 

Develop Phase: 

Aesthetics 

The documentation 

does not follow the 

expectations. 

The documentation 

follows the 

expectations, but 

readability of text 

and/or graphics is 

compromised. 

The documentation 

follows the 

expectations and 

readability of 

graphics and text 

enhances the product. 

Quality Submitted materials 

represent work below 

the master level. 

Submitted materials 

represent work at the 

master level.  

Submitted materials 

represent work at the 

advanced master 

level. 

Subtotals:    

TOTAL 

SCORE: 

/20 

General 

Comments: 
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EDUC 626: Evaluate Phase Rubric 

 

Student Name:  Date:  

 

 

Criteria  0 1 2 
Goal 

Specification 

Goals are specified, 

but not objectives. 

Goals and objectives 

are specified, but are 

not aligned with the 

evaluation phase. 

Goals and objectives 

are specified and 

aligned with the 

evaluation phase. 

Measurement 

Preparation 

There is no evidence 

of development of 

evaluation 

instruments. 

There are evaluation 

instruments 

developed, but these 

do not align with one, 

or more, goals and/or 

objectives. 

Evaluation 

instruments have 

been developed and 

align with all goals 

and objectives. 

Measurement 

Items 

Items within one, or 

more, evaluation 

instruments do not 

align with targeted 

content and/or 

learners. 

Items within the 

evaluation instruments 

align with targeted 

content and learners. 

Items within all 

evaluation 

instruments align 

with targeted content 

and learners. 

Data Collection A plan for data 

collection is missing. 

A plan for data 

collection is included, 

but it is incomplete or 

not aligned with the 

goals/objectives 

and/or measurements 

to be used. 

A plan for data 

collection is included 

and is complete and 

aligned with the 

goals, objectives, and 

measurement 

instruments to be 

used. 

Data Analysis 

 

A plan for data 

analysis is missing. 
A plan for data 

analysis is included, 

but it is not in 

alignment with 

standard statistical 

measures. 

A plan for data 

analysis is included 

and aligns with 

standard statistical 

measures. 

Revision Plan There is no plan for 

revision of the project 

based on data 

collection and 

analysis. 

There is a plan for 

revision of the project 

based on data 

collection or analysis. 

There is a plan for 

project revision based 

on data collection and 

analysis.  

Clarity  Grammar and/or 

spelling errors are 

present and 

compromise the 

readability of the 

Grammar and/or 

spelling errors are 

present, but readability 

of the submitted 

materials is not 

Grammar and/or 

spelling errors are 

absent within the 

submitted materials. 
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Criteria  0 1 2 
submitted materials. compromised. 

Mechanics The submitted 

materials contain 

multiple formatting 

errors relative to 

current APA self-

publishing guidelines. 

N/A The submitted 

materials follow 

current APA self-

publishing guidelines. 

Quality Submitted materials 

represent work below 

the master level. 

Submitted materials 

represent work at the 

master level.  

Submitted materials 

represent work at the 

advanced master 

level. 

Subtotals:    

TOTAL 

SCORE: 

/18 

General 

Comments: 
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M.Ed. Student Instructional Module (SIM) Rubric 
 
 

The following is the rubric for the M.Ed. Student Instructional Module (SIM) assessment. 
It is based on the International Society for Technology in Education (ISTE) standards for 
teachers. 
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EDUC 656 
M.Ed. Student Instructional Module (SIM) Rubric 

 

Name:  Date:  

 

Item 0 1 2 

INTRODUCTORY MATERIALS    

Introductory Materials: Cover Sheet Cover Sheet cannot be 
opened from the PPT 
Organizer file. 

The Cover Sheet is 
incomplete relative to the 
expected information. 

Cover Sheet is can be 
opened from the PPT 
Organizer file and all 
information is included.  

SIM Introduction There is no Introduction 
slide. 

There is an introduction 
slide, but the content does 
not provide an overview of 
the TIP 

There is an introduction 
slide, and the content 
provides an overview of the 
TIP 

Introductory Materials: Affidavit Affidavit & Release cannot 
be opened from the PPT 
Organizer file. 

The Affidavit & Release is 
incomplete relative to the 
expected information. 

Affidavit & Release can be 
opened from the PPT 
Organizer file and all 
information is included. 

Introduction Elements 
SUBTOTALS (6): 

   

PLANNING & DESIGNING LEARNING 

Multimedia Special Topics 
Exploration 

The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

Multimedia Skill-set Exercises The supporting documents 
for the entry are 
incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

Multimedia Integration Research The supporting document The supporting document The supporting document is 
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Paper for the entry is incomplete. for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

complete and the content is 
aligned with expected 
parameters. 

Analyze Phase of ADDIE ISD The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

Design Phase of ADDIE ISD The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

Concept Mapping for Instructional 
Design 

The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

Develop Phase of ADDIE ISD The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

Planning & Designing SUBTOTALS 
(14): 

   

INTEGRATING INTO DELIVERY & ASSESSMENT 

Implement Phase of ADDIE ISD The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

Lessons/Activities with Technology The supporting document The supporting document The supporting document is 
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Integration for the entry is incomplete. for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

complete and the content is 
aligned with expected 
parameters. 

Evaluate Phase of ADDIE ISD The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

Student Instructional Module (SIM) The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

Integration SUBTOTALS (8):    

PRODUCTIVITY & PROFESSIONAL PRACTICE 

Professional-Related Digital 
Communications 

The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

Professional References & 
Resources 

The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

SIM-M.Ed. Summary Reflection & 
Goals 

The supporting document 
for the entry is incomplete. 

The supporting document 
for the entry is complete, 
but the content is not 
aligned to the expected 
parameters. 

The supporting document is 
complete and the content is 
aligned with expected 
parameters. 

PRODUCTIVITY SUBTOTALS (6):    

Scholarship & Professionalism for SIM 



    

43 

 

Item 0  10 
Organization The submitted assignment is not 

at a level of organization 
expected of a student at the 
Master of Education level. 

The submitted assignment 
approaches the level of 
organization expected of a 
student at the Master of 
Education level. 

The submitted assignment is at 
the level of organization expected 
of a student at the Master of 
Education level. 

Syntax/grammar, etc. There are multiple (>2) errors in 
construction within the 
communication. 

There are few (<3) errors in 
construction within the 
communication. 

There are no errors in 
construction within the 
communication. 

*Clarity of writing The writing is not at a level 
expected of a graduate student. 

N/A The writing meets the expected 
level for a student at the graduate 
level. 

Scholarship SUBTOTALS (30):    

TOTAL TIP SCORE (64):     

Comments:  

[NOTE: Technology Operations & Concepts (ISTE Standard: I) is demonstrated throughout the development of the SIM and 
supporting evidence.] 



 

 

 

EDUC 656 Syllabus Example 
 
 

EDUC 656 
Fundamental Multimedia Development in Education 

COURSE SYLLABUS 
Spring 2006 

 
Instructor:  Dr. Shane W. Moulton  Email:  moulshan@isu.edu 
Office: Room 107 in Bldg. 62, ISU  
Phone: 282-5443 
Hours: before or after class, or by appointment  

 
Required Texts:  
Gagne, R. (2005). Principles of Instructional Design. Belmont, CA: Wadsworth/Thomson Learning. 
 
Publication Manual of the American Psychology Association, 5th edition (1994). Washington DC: 
American Psychology Association. 
 
Shuman, J. (2006) Macromedia Flash Professional 8 Revealed. Boston, MA: Thomson Course 
Technololgy. 
 
Course Expectations:  

 
1. Attendance is expected for all class activities and lectures. Role will be taken.  
 

2. No Late work will be accepted.  All assignments are due at the beginning of class on 
the designated due date. 

 
3. All written assignments must be wordprocessed and spell-checked, and printed in 

an easily read font such as 12 point Palatino or Times New Roman. APA rules must 
be applied. 

 
4. You must take into consideration that computer problems may lead to unexpected 

delays.  Additional time may be given only if the instructor is notified of the 
computer/printing problem at least 24 hours prior to the posted due date. Email is the 
best way to document your contact with me. 

 
 

Course Evaluation Criteria: 
 

Topic  Percentage Value 

 
1. Multimedia Special Topics Exploration .......................... 20% 

2. Multimedia Skillset Exercises ........................................ 20% 

3. WebCT Assignments ..................................................... 20% 

mailto:moulshan@isu.edu


 

 

 

3. Project using ADDIE ISD model .................................... 40%  

Total 100% 

 
Grading Scale: 
 
A 90%- 100% 
B 80%- 89% 
C 70%- 79% 
D 64%- 69% 
F <63%
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Course Content: 
 
Students will explore of the use of multimedia technology in education. Multimedia 
authoring tools will be used to develop instructional units integrating technology into 
many aspects of the curriculum. Specific skills will be acquired or enriched in this 
course including instructional design, computer graphics, digital imaging, digital 
sound recording and manipulation, advanced file structure, high capacity storage 
media, Macromedia Flash techniques, photo manipulation, web and server use, and 
electronic navigation, among others. 
 
Projects and Assignments for this Course: 
 
Multimedia Special Topics Exploration 

Each student will be assigned a special topic on which they are to research 
elements about it history, development, application, or appropriateness in 
instructional technology. The assignment must be completed by the specified 
date, and produced using APA guidelines as if it were an article for submission 
in an educational technology journal. Your article should be approximately 2000 
words in length. 
 

Multimedia Skillset Exercises 

There is a natural tendency for multimedia developers to specialize at specific 
jobs. However, in order for each student in this class to master the individual 
skills for the development of an entire multimedia project, each student will be 
responsible for demonstrating the use of specific technologies or software 
programs, or by the creation of a product through the use of the technology or 
software. This part of the course includes vignettes into various aspects of 
multimedia, each with a small assignment attached to the vignette. 
 

Moodle Assignments 

This will be assignments produced from your study of the Principles of 
Instructional Design by Gagne. Similar to Educ 655. 
 
Project using ADDIE ISD model 
Completion of your project started in Educ 655 focusing on the Development 
and Evaluation stages of the ADDIE model 
 

University Policies: 

POLICY ON ACADEMIC MISCONDUCT:  

All acts of dishonesty in any work constitute academic misconduct. Dishonest conduct is unacceptable. In 
cases of academic dishonesty, such as cheating or plagiarism, students will be dismissed from class, 
given failing grades or otherwise disciplined by the faculty member. Before students are allowed to repeat 
the course, they must submit a petition to, and obtain approval from, the Scholarship Requirements 



    

 

Committee or the designated official of the college having jurisdiction over the course. Faculty members 
are responsible for deciding academic dishonesty cases which occur in their classes, except when a case 
involves additional violation of University policies. Such other violations may be resolved under the 
Student Code of Conduct, Rights, Responsibilities and Judicial Structure or other applicable procedures 
(from the Student Handbook). 

 

NOTE: Omission of any major assignments will constitute a failing grade for the 
course. Late assignments will be assessed a penalty of 1/2 grade per day. 
 
Instructorôs Note on Academic Dishonesty 

Care should be taken when dealing with lesson plans, electronic texts, and graphical 
elements.  All materials used in this course, whether copyright protected, or in the 
public domain, must be properly cited. This requirement applies to all student work, 
including electronic presentations. Failure to follow this policy will result in a grade of ñFò 
for the assignment in question. Repeated violations will result in a grade of ñFò for the 
course. 
 
Attendance and Participation: 
Candidates are expected to actively participate in all aspect of class sessions (including online aspects).  

Issues and Concerns: 

Problems that are allowed to fester only become worse, especially when left until late in 
the semester. Discuss problems with your instructor as soon as possible to aid in your 
success in this course.  
 
Reasonable Accommodation for Students with Disabilities: 

Our program is committed to all students achieving their potential. If you have a 
diagnosed disability, or believe you have a disability (e.g., physical, cognitive, emotional, 
etc.), that might require ñreasonable accommodationò on the part of the instructor, 
please contact the Director, Center for Services of Students with Disabilities (282-3599), 
Gravely Hall, Room 123, as early as possible. As part of the Americans with Disabilities 
Act, it is the responsibility of the student to disclose a disability prior to requesting 
reasonable accommodation. 
 
Evaluation of Course and Instructor: 

Standard College of Education course evaluation forms will be distributed at, or near, the end of 
the semester. 

Assessment Consent 

 
As part of institutional and state outcomes assessment requirements, and state and national 
program accreditation requirements, the College of Education collects copies of performance 
assessments and assessment data for the purpose of individual and program accountability. By 
enrolling in this course, you consent to have your assessment information collected and utilized 
by the College of Education for these purposes and as part of credibility studies supporting the 
validity, consistency, and fairness of the assessments. 
 



    

 

 
Student Instructional Module (SIM) Example Template 

 
 

An example M.Ed. SIM template is contained in the following section. The template is provided 
to the course students as a beginning point for organization of the portfolio. Each student is 
expected to customize the SIM for presentation (e.g., background designs, color schemes, fonts, 
graphical elements, etc.). However, the contents of the SIM must include the expected entries 
as outlined in the course and guided by instructors. 
 
Annotated comments are included in specific slide notes in the SIM template for clarity of 
communication as the student progresses through the course and entries are created, revised, 
and finalized. 
 



    

 

 

 



    

 

 
 

 

 


