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Welcome

Welcome to the Special Education Program at Idaho State University! This is a
highly rigorous program for educating individuals to become very skilled in working with
children with disabilities. The Special Education Program at Idaho State University
offers a variety of programs to meet the changing professional needs of individuals

working with children with disabilities. These programs include:

e An undergraduate academic major in special education that leads to teacher
certification as a K-12 Generalist in Special Education (this can be combined
with Elementary or Secondary teacher certification in our dual major program),

e An undergraduate academic major in special education that does not lead to
teacher certification. This major gives you an academic major in special
education, which may help you become more qualified to work with agencies,
group homes, and the like. However, you will not be able to be a teacher in a
public school.

e A Master’s degree program that offers areas of specialization for those seeking
more in-depth work in special education,

e A post-baccalaureate “certification-only” program for those seeking initial
certification in special education, and

e A Ph.D. program (proposed) in special education for those who wish to teach

special education in higher education environments.

We are pleased that you have selected Idaho State University as your
institution of choice. Our mission is to provide comprehensive,
evidenced-based instruction in the science of teaching so that our
candidates can provide individuals with disabilities with state-of-

the-art programs and become leaders in the field of education.




Key Terms

Some key terms that you may need to know to clearly understand this handbook:

e Candidate: This term refers to college students in the Special Education
Program.

e Learner: Generally speaking, this term refers to children in public schools.

(However, we are all learners.)



College of Education Conceptual Framework

Idaho State University College of Education

Reflection N : Knowledge

Vision The College of Education at Idaho State University strives to be the
leading institution of teaching and learning in the Intermountain West.

Mission The College of Education and its partners are professional educators
who are committed to the interrelated activities of teaching, scholarship, and
service through:

° Preparing and supporting professionals who are reflective, ethical,
lifelong learners.

° Producing and disseminating scholarly work leading to a more
effective education for all learners.

° Promoting professional development in our community, region, and

state; delivery of outreach programs, pre-service and in-service
courses, and workshops.

) Supporting the Vision and Mission of Idaho State University and the
College of Education through service activities.
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Conceptual Framework

Vision i
The College of Education at Idaho State University strives to be the leading institution of
teaching and learning in the Intermountain West.

Missioni
The College of Education and its partners are professional educators who are committed to
the interrelated activities of teaching, scholarship, and service through:

e Preparing and supporting professionals who are reflective, ethical, lifelong
learners.

A Producing and disseminating scholarly works leading to a more effective
education for all learners.

A Promoting professional development in our community, region, and state;
delivery of outreach programs, pre-service and in-service courses, and
workshops.

A Supporting the Vision and Mission of ldaho State University and the College of
Education through service activities.

PhilosophyStatement

Our college is an educational community of experienced and developing professionals
who exercise “trustworthy judgmeaset ” d
including state and national performance standards. Our community consistently prepares
professionals within a framework of key ideas: learning domains, reflective practice, and
academic self-regulation.

The three learning domains, learner, knowledge, and assessment, occur in each
programwithin a context that may vary accor
Although one program may have its strongest emphasis on subject area knowledge and
another may focus on assessment or monitoring of results the lenses of reflective practice
and academic self-regulation integrate all of our programs. This integration is a seamless
and cyclical process: Faculty engaged in the act of teaching use assessment data or results
from directed, experiential, or holistic learning to inform and shape their future instruction.
This process, and its alignment with
interaction between professional educators in the college of education and learners.




SPED Program Conceptual Framework

and Knowledge Base

The Special Education Program operates within College of Education’s conceptual
framework. We believe that “By Teaching We Learn.” Further, we believe that we can
only say we’ve taught, when learning has been demonstrated and that learning is
demonstrated when we observe a change in behavior. As such, the Special Education
program is grounded in the theories of Skinner, Gagne, Englemann, and Carnine. How

these theories impact our program can be illustrated in the following ways:

Learners

The Special Education Program makes certain assumptions about learners. These
assumptions are articulated by Skinner (1953) and Englemann and Carnine (1991).
The Special Education Program assumes that the instructional environment is the
primary variable in accounting for what learners learn and that individual differences in
learning must be a constant consideration when designing instruction for children with
diverse learning needs. In order to clearly understand learner variables, candidates
must be able to control and manipulate instructional variables to observe the effect on
learners. Having said that, the following general assumptions about learners are made:
(1) If a learner fails, that failure must be framed in terms of the instruction that teachers
control; (2) A learner’s behavior can be changed by controlling environmental events;
(3) A learner’s incorrect response to a task is the learner’s best effort to be intelligent;
(4) Learners are vulnerable to symbols; and (5) The learner is a logical, experiential
observer (Kameenui & Simmons, 1990). These assumptions permeate all of our
courses, where candidates implement specific instructional procedures, analyze errors
learners make in order to adjust instruction, and make symbolic relations more
concrete. When the individual needs of the learner can be identified, more effective

instruction can be designed.

Knowledge



The Special Education Program believes that what is taught directly influences how that
information is taught. That is, the type of knowledge being taught drives how instruction
is formatted. This is based on Gagne’s (1965, 1985) categories of learned capabilities
(intellectual skills, such as discriminations, concepts, and rules; cognitive strategies;
verbal information; motor skills; and attitudes). This taxonomy of knowledge is slightly
modified as Verbal Associations (simple facts, verbal chains, and discriminations),
Concepts, Rule Relationships, and Cognitive Strategies for purposes of our program.
Candidates are taught effective teaching strategies that are appropriate for each of
these types of knowledge. Candidates practice developing lesson formats appropriate
for each type of knowledge. Thus, being able to identify what type of knowledge any
given skill consists of is imperative to developing effective instruction.

Assessment & Reflection

As should be apparent from the Special Education Program’s statements on Learners
and Knowledge that assessment and reflection are a crucial part of the instructional
process. While the Special Education Program teaches courses on traditional
assessment (e.g., norm-referenced assessments) because such assessment is
required for the identification of disabilities, there is a heavier emphasis on more useful
forms of assessment, referred to here as “instructional assessments,” which focus on
the relation between environmental variables (e.g., tasks, instructional procedures) and
learner responses (e.g., observable responses). Instruction, largely, is taught as a
“science,” where the candidates seek to understand the lawful relations between
instruction and changes in learner responses. If such relations can be identified, then
controlling certain aspects of instruction should produce predictable results in learning.
This is exemplified in our courses, which emphasize clearly defining observable
behaviors, measuring those behaviors under a variety of instructional conditions, and
using within-learner research designs (and case-study designs) to determine the effects
of instructional conditions on learners. This philosophy can be traced back to the work
of Skinner (1953). The College motto By Teaching We Learn is followed by the
departmental motto, Only When They Learn Have We Taught, and is further followed by

the program motto, They 6 ve Onl y L e ar n eBRkhaVith das Ocurré€dh an g e



Learning is not assumed simply because instruction has been provided. Learning has
only occurred when the data collected on observable behaviors under specific
instructional conditions show evidence of behavioral change. Constant evaluation of
and reflection on such data are required to determine whether a change in instruction is

required.
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Professional Standards

The Special Education Program is designed around the Idaho Standards for Beginning
Teachers, the College of Education Beginning Teacher Standards, the College of
Education Standards for Advanced Professionals, the Council for Exceptional Children,
and the Behavior Analyst Certification Board. These standards can be found at the
following websites and are also provided in the appendices of this handbook:

e Idaho State Department of Education

http://www.sde.idaho.qov/dept/

¢ Idaho State University College of Education

http://ed.isu.edu/index.shtml

e Council for Exceptional Children (Professional Standards)

http://www.cec.sped.org/Content/NavigationMenu/ProfessionalDevelopment/Pro

fessionalStandards/

e Behavior Analyst Certification Board (Standards)

http://www.bacb.com/becom frame.html



http://www.sde.idaho.gov/dept/
http://ed.isu.edu/index.shtml
http://www.cec.sped.org/Content/NavigationMenu/ProfessionalDevelopment/ProfessionalStandards/
http://www.cec.sped.org/Content/NavigationMenu/ProfessionalDevelopment/ProfessionalStandards/
http://www.bacb.com/becom_frame.html
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Goals of the Special Education Program
and How They are Assessed

The primary—but not sole—goal of the Special Education Program is to prepare
individuals to be teachers of children with a wide range of disabilities. Graduates of the
program receive a “generalist” special education licensure, which allows them to teach
children with mild to severe disabilities, ages 5 to 21 years, in school settings. In
addition, the Special Education Program also seeks to prepare individuals who do not
plan to teach in classroom settings but who plan to work with individuals with disabilities
ages 5 years through adulthood in non-school settings (e.g., group homes, home

therapy).

Broadly stated, the goals of the Special Education Program are:

1. Candidates will demonstrate an understanding of a wide variety of disability
categories and their instructional implications, as well as the legal and ethical

considerations for educating individuals with disabilities.

2. Candidates will demonstrate understanding of instructional methodologies and
curricula that have an extensive experimental research base to support their

effectiveness for all individuals, especially those with learning difficulties.

3. Candidates will make instructional decisions based on reliable and valid data that

are primarily objective in nature.

4. Candidates will demonstrate instruction and behavior management strategies

that are proactive and teach new skills, as opposed to being punitive in nature.

5. Candidates will demonstrate professional and collaboration skills with teachers,

parents, administrators, and other professionals.
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The candidate’s learning outcomes underlying each objective are taken directly from the
ten CEC standards and ten State of Idaho teacher standards. These standards can be
broken down further into specific knowledge, skills, and dispositions that students must
have upon completion of the program. It is important to note that dispositions and
“knowledge” can be difficult to measure because they are not always observable and
measurable. Therefore, the Special Education Program focuses primarily on measuring
skills and infers disposition and knowledge from the display of specific skills. For
example, if students are able to demonstrate that they modify lesson plans based on the
individual needs of the child (e.g., learning needs, language needs, cultural needs), we
infer that the student understands (knowledge) how disabilities, language, and culture
can impact an individual’s academic progress and that the student respects (disposition)
individual differences, whether or not they are learning, language, or cultural

differences.

We have further articulated these standards as overall program goals in specific student
learning outcomes. We have written these outcomes in a manner similar to the IEP

objectives we expect our candidates to write for the learners with whom they work. The
objectives are observable and measurable, and the assessment method is stated below
each objective. All students in the program will complete the assessments listed below.

(Note: You will notice that CEC’s Standard #2 is not addressed below because content
for this standard will be taught and evaluated in courses taught in Teacher Education
rather than Special Education.)

Goal #1
Students will demonstrate an understanding of a wide variety of disability categories
and their instructional implications, as well as the legal and ethical considerations for

educating individuals with disabilities.

Student Learning Outcomes (based on CEC Standard #1):
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1. Given the names of a variety of disabling conditions, students will describe
the condition and state its educational implications, with at least 85%
accuracy, as measured by a final exam at the conclusion of an introductory

course on exceptionalities.

Assessment Method: Written exam (objective)
When Assessed: Prior to admission to major

2. Given a prompt to write a statement of educational philosophy of special
education, students will write a philosophy statement that integrates issues of
human diversity and how they interact with the delivery of special education
services at the Developing level or better, as measured by a scoring rubric

developed by the Special Education faculty.

Assessment Method: Scoring rubric of portfolio entry

When Assessed: Prior to licensure/graduation

3. Given a series of applied scenarios of decisions regarding the education of
children with disabilities, students will describe the legal and ethical problems
presented in the scenario and solutions to the problems that are appropriate
given the current laws and regulations in special education. These
descriptions will be written at the Developing level or better, as measured by

scoring rubrics developed by the Special Education faculty.

Assessment Method: Written exam (essay)

When Assessed: Prior to student teaching

Goal #2
Students will demonstrate understanding of instructional methodologies and curricula

that have an extensive experimental research base to support their effectiveness for all
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individuals, especially those with learning difficulties.

Student Learning Outcomes (based on CEC Standards #3, #4, and #6):

1. Given a child or group of children with whom to work, the student will design
and implement instruction for that child (or group of children) that is
appropriate for his/her individual needs and write a summary of that
instructional unit at the Developing level or better on 5 different occasions (at
least 1 with an individual child and at least 1 with a group of children; at least
1 with children who have mild/moderate disabilities and at least 1 with
children with severe disabilities; at least 1 at the elementary level and at least
1 at the secondary level), as measured by scorings rubric developed by the
Special Education faculty.

Assessment Method: Scoring rubric of portfolio entry
When Assessed: 3 times prior to student teaching, 2 times prior to

licensure

2. Given an instructional unit for a child or group of children (see Outcome #1 of
this section), the student will adapt general education curricula to meet the
individual needs of the child/ren at the Developing level or better, as

measured by a rubric developed by Special Education faculty.

Assessment Method: Scoring rubric of portfolio entry
When Assessed: Prior to student teaching

3. Given an instructional unit for a child our group of children (see Outcome #1
of this section), the student will design and implement a self-management
system for the child/ren to record, evaluate, and/or self-reinforce improved
performance at the Developing level or better, as measured by a rubric

developed by Special Education faculty.
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Assessment Method: Scoring rubric of portfolio entry

When Assessed: Prior to student teaching

. Given an instructional unit for a child or group of children (see Outcome #1 of
this section), the student will probe for maintenance and/or generalization of
skills to other environments/settings at least one time before and after
instruction and, if maintenance/generalization is not observed, develop a plan
to improve the likelihood of maintenance/generalization, at the Developing
level or better, as measured by a rubric developed by Special Education

faculty.

Assessment Method: Scoring rubric of portfolio entry

When Assessed: Prior to student teaching

. Given 5 instructional units developed for a child or group of children (see
Outcome #1 of this section), the student will cite in APA style the research
basis for the instructional procedures used in each unit, as measured by

faculty review of citations noted.

Assessment Method: Faculty review of citations

When Assessed: 3 prior to student teaching, 2 prior to licensure

. Given an instructional unit for a child or group of children (see Outcome #1 of
this section), the student will utilize adaptive and/or assistive technology as
appropriate to meet the individual needs of the child/ren on at least 1

occasion, as measured by a rubric developed by Special Education faculty.

Assessment Method: Scoring rubric of portfolio entry

When Assessed: Prior to student teaching
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7. Given an instructional unit for a child or group of children (see Outcome #1 of
this section) who have language delays or impairments, the student will utilize
strategies to augment and/or teach communication skills as appropriate to the
needs of the individual children on at least 1 occasion, as measured by a

rubric developed by Special Education faculty.

Assessment Method: Scoring rubric of portfolio entry
When Assessed: Prior to student teaching

Goal #3
Students will make instructional decisions based on reliable and valid data that is

primarily objective in nature.

Student Learning Outcomes (based on CEC Standards #7 and #8):

1. Given a child for whom an educational assessment is needed, the student will
select appropriate assessment instruments (both formal and informal) for the
child, administer said assessments appropriately and correctly, and write a
report that summarizes the findings of the assessment and its implications for
instruction at least 2 times at the Developing level or better, as measured by

scoring rubrics developed by Special Education faculty.

Assessment Method: Scoring rubric of portfolio entry

When Assessed: 1 prior to student teaching, 1 prior to licensure

2. Given an assessment report (see Outcome #1 of this section), the student will
explain assessment scores (i.e., norms) in “user-friendly” terminology at least
2 times at the Developing level or better, as measured by scoring rubrics
developed by Special Education faculty.

Assessment Method: Scoring rubric of portfolio entry
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When Assessed: 1 prior to student teaching, 1 prior to licensure

. Given an assessment report (see Outcome #1 of this section) and
instructional units (see Outcome #1 for Objective #2), the student will write
long-term goals and short-term learning objectives that are appropriate for the
child/ren’s individual needs and that include all of the following: a condition
statement (Given what...), a statement of the behavior/skill to be
demonstrated (...who will do what...), a statement of criterion (...how well,
how many times...), and a statement of the measurement tool (...as
measured by what). This will be demonstrated at least 5 times (on 5
instructional units) and will be measured by rubrics developed by Special

Education faculty.

Assessment Method: Scoring rubric of portfolio entry

When Assessed: 3 prior to student teaching, 2 prior to licensure

. Given an instructional unit (see Outcome #1 under Objective #2), the student
will select a data-collection procedure that is appropriate to the child and skill
for measuring improved performance, implement the data-collection
procedure, graph the data correctly, and make correct decisions to continue
or change intervention based on these data at the Developing level or better
for 5 instructional units, as measured by a scoring rubric developed by the

Special Education faculty.

Assessment Method: Scoring rubric of portfolio entry

When Assessed: 3 prior to student teaching, 2 prior to licensure

. Given a young adult (14 to 21 years), the student will write a transition plan
that utilizes personal future planning, vocational assessment, and community
assessment and makes connections with a variety of community resources

(e.g., vocational rehabilitation, Medicaid) 1 time, as measured by a scoring
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rubric developed by the Special Education faculty.

Assessment Method: Scoring rubric of portfolio entry
When Assessed: Prior to student teaching

Goal #4
Students will demonstrate instruction and behavior management strategies that are

proactive and teach new skills, as opposed to being punitive in nature.

Student Learning Outcomes (based on CEC Standard #5):

1. Given a child with problem behavior, the student will conduct a functional
behavior assessment to identify the purpose of the problem behavior and
design a proactive, positive intervention that focuses on teaching new skills,
avoiding the occurrence of problem behavior, and modifying reinforcement
contingencies to reward appropriate behavior. The student will implement
this plan, collect data on the child’s progress, and write a report that
summarizes the child’s progress, demonstrating proficiency at the Developing
level or better 1 time, as measured by a rubric developed by the Special

Education faculty.

Assessment Method: Rubric of portfolio entry

When Assessed: Prior to student teaching

2. Given a large group of students (e.g., a classroom), the student will write and
implement a classroom management plan that focuses primarily on teaching
and rewarding appropriate classroom behaviors and nonaversive methods for
responding to inappropriate behavior. Appropriate use of these classroom
management procedures will be demonstrated on at least 3 consecutive
classroom observations, as measured by observation rating forms completed

by student teacher supervisors.
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Assessment Method: Student teaching observation forms

When Assessed: Prior to licensure

Goal #5
Students will demonstrate professional and collaboration skills with teachers, parents,

administrators, and other professionals.

Student Learning Outcomes (based on CEC Standards #9 and #10):

1. Given an instructional unit, behavioral intervention, or other unique capstone
project completed by the student during his/her studies in Special Education,
the student will conduct a presentation for a “learning community” (i.e., a
professional conference or a local gathering of professional educators on the
ISU campus) that includes slides, overhead transparencies, and/or other
multi-media and that integrates published research literature at least 1 time at
the Developing level or better, as measured by a scoring rubric developed by

Special Education faculty.

Assessment Method: Rubric of capstone project

When Assessed: Prior to licensure

2. Given a variety of opportunities, the student will complete at least one of the
following activities during his/her educational career at ISU: be an active
member of Student CEC; attend a national or regional conference for CEC,
Association for Behavior Analysis, Association for Direct Instruction, or other
professional organization with prior approval from the student’s faculty
advisor; subscribe to a professional journal; or other professional activity with
prior approval from the student’s faculty advisor. This will be measured by

self-report and advisor agreement.
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Assessment Method: Self-evaluation form

When Assessed: Prior to licensure

. Given a classroom with children who interact with a variety of professional
educators or peer tutors, the student will design and implement a consultation
and collaboration plan with other professionals or peer tutors that documents
how the children with disabilities benefited from the consultation/collaboration
at the Developing level or better 1 time, as measured by a scoring rubric

developed by the Special Education faculty.

Assessment Method: Rubric of portfolio entry
When Assessed: Prior to licensure

. Given a classroom, the student will develop and implement a plan to involve
parents in the children’s education at the Developing level or better 1 time, as

measured by a scoring rubric developed by the Special Education faculty.

Assessment Method: Rubric of portfolio entry

When Assessed: Prior to licensure
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Requirements of the Underqgraduate Program

This section refers to students enrolled in the undergraduate program. Students

seeking certification only may disregard this section and proceed to the next section.

The Special Education Program requires specific courses and has specific “gates” at
which progress is monitored. Of course, progress is monitored throughout the program,
but these “gates” provide specific points at which critical decisions are made about your
admission, retention, and graduation from the program. Please note that students
wishing to earn certification must earn a C or better in all coursework listed below. If a
student earns a C- or lower, he/she must retake the course in order for the course to
count toward Special Education certification. IMPORTANT NOTE: If a student earns two

grades of C or lower in any program courses, the student will not be allowed to progress
in the program and must reapply to the program.

These “gates” and requirements for passing through the gates are outlined below:

Gate #1: Admission

The following requirements must be met to be admitted to the Special Education
Program:
¢ All applicants must meet the requirements for admission to the Teacher
Education Program.
e All applicants must pass a Criminal Background Check.
e All applicants must complete the following courses:

0 SPED 330 The Exceptional Child and SPED 340 Principles of Behavior
Management (applicants must earn a grade of C or higher in each course
with an average of 3.0 in both courses with a grade no lower than a C in
either course).

o ENG 101, COMM101, and a MATH class (choice between MATH 123,
MATH 127, MATH 130, MATH 157*, MATH 160, MATH 170, MATH 253
OR MATH 257*. MATH 157 and 257 must be taken if you are also

majoring in Elementary Education or Early Childhood Education). You
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must earn a grade of B or higher in at least 2 of these and a grade no
lower than C in any of these.
o EDUC 201 Development & Individual Differences
o EDUC 204 Families, Communities, and Cultures
o EDUC 215 Technology
e Completion of the Praxis | (only if seeking SPED certification and if you do not
possess a bachelor’s degree already)
o0 Reading score of 172 or better
0 Math score of 169 or better
o0 Writing score of 174 or better
e Overall GPA of 2.75 or better

Gate #2: Program Coursework and Practicum Experience

After you have been admitted to the program, you will take the following courses.
These must be completed prior to being admitted to the Student Teaching
experience:
e Complete the following courses:
o SPED 312 Assistive Technology
SPED 423 Designing Instruction
SPED 424 Assessment Procedures in Sped
SPED 429 Strategies: Severe Disabilities
SPED 430 Practicum in Individualized Instruction
SPED 432 Direct Instruction Systems
SPED 434 Lang. and Comm. Methods in Sped
SPED 435 Practicum in Small Group Instruction
SPED 436 Math Method for Children with Disabilities
SPED 437 Practicum in Large Group Instruction
SPED 438 Policies and Procedures
SPED 441 Classroom Management
SPED 446 Secondary Special Education

O O 0O 0O 0O o o o o o o o



Complete 9 credits of electives from the list below (you may negotiate electives

EDUC 311 Instructional Technology
EDUC 401 Language and Literacy

23

PE 300 OR PE 494 Movement Therapies and Motor Develop OR Adapted

Physical Activity

not included in this list with your advisor):

(0]

O O 0O 0O 0O 0O O o o o o o o o

o O O O O O o o

SPED 426 Assessment: Severe Disabilities

SPED 433 The Emotionally Disturbed Child

SPED 440 Biomedical Aspects of Physical Disability
SPED 443 Autism

SPED 448 Prepracticum Moderately Handicapped
SPED 450 Creating Inclusive Classrooms

SPED 462 Seminar: Behavior Disorders

SPED 480 Seminar in Special Education

SPED 481 Advanced Issues in Behavior Disorders
SPED 485 Independent Problems

SPED 498 Advanced Field Work

CSED 205 Intro to Communication Disorders

CSED 227 Sign Language |

CSED 228 Sign Language Il

EDUC322Chi | dr e n 6 s (This coerseaviiUsTrbe taken as an
elective if you are seeking certification)

EDUC 334 Sec. School Art: Methods and Materials
EDUC 335 Elem. School Art: Methods and Materials
EDUC 460 Foundations of ESL

EDUC 463 ESL Methods

EDUC 464 ESL Methods Laboratory Practicum
EDUC 471 Interpersonal Communications

HE 211 Health Education Methods/Elementary
MUSC 233 Music Methods for Elem SchoolTeachers
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PE 357 Methods for Teaching Elem. P. E.
PE 494 Adapted Physical Activity

PSYC 225 Child Psychology

PSYC 332 Psychology of Adolescence
PSYC 445 Psychology of Learning

SOC 231 Juvenile Delinquency

o O O O o o

¢ If you are seeking certification, you must complete the following assessments as
well:
o Praxis i
A 0353 Education of Exceptional Students: Core Content Knowledge
(score required 156 or above)
A 0542 Education of Exceptional Students: Mild to Moderate (score
required 168 or better)
A 0014 Elementary Content (score required 143 or better)
o Idaho Comprehensive Literacy Assessment
A Standard 1: Structure of Language

A Standard 2: Comprehension
A Standard 3; Assessment

e Apply to student teach with the Office of Field Experiences ONE YEAR before
you plan to student teach. Deadlines are posted in the College of Education. It
is your responsibility to attend to these deadlines. A late fee is charged if the
deadline is not met. (As of the writing of this document, the fee is $50, but this
fee may change over time.) In addition, placement in student teaching is not

guaranteed if the deadline is not met.

Gate #3: Obtaining your degree and/or certification

When you have completed all of the above, you may be admitted to student teaching.

To complete your degree and/or certification, you must:
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e Complete the following courses:
0 SPED 490 Consultation and Collaboration
o0 SPED 495 Student Teaching Internship (If you are doing special
education only, you will take 14 credits. If you already hold a teaching
certificate in another area, you will take 7 credits. If you are double
majoring in special education and elementary/secondary/or early
childhood education, you will take 7 credits of SPED 495 and 7 credits of
student teaching in your other major. If you are not seeking certification,
you will take this course for 14 credits, but your placement will be in an
agency rather than a school.) This course also includes successful
completion of capstone project.
e If you are obtaining a bachelor’s degree, you must have at least 128 total credits
and have fulfilled all of your goals/general education requirements.
e Must have cumulative GPA of 3.0 in all program courses (courses listed above).
e Must have cumulative GPA of 2.75 in all university courses (courses listed above
as well as goal/general education courses).

e At least 36 credits must be upper division (300/400 level).



26

Requirements of the Certification-only Program

This section pertains ONLY to students who already have earned a bachelor’'s degree
and are entering the program in order to gain CERTIFICATION ONLY (not an
undergraduate or graduate degree). If you are enrolled in the undergraduate program,

you can ignore this section.

This program is designed for individuals who already have an undergraduate degree
(i.e., B.A. or B.S.) from a college or university and wish to become certified as a special
education teacher in the state of Idaho. Certification in another field is not a requirement
for entry into this program; however, some individuals who request admission are
teachers certified in other areas. Individuals who qualify and are accepted into the
program can expect to complete the required courses within a 3-year time period if the
individual completes approximately 9 credits of coursework per semester, including

some summers.

The Special Education Program requires specific courses and has specific “gates” at
which progress is monitored. In addition to meeting all of the retention and exit

requirements of the College of Education, students must:

¢ Maintain a 3.0 GPA in all program courses. Program courses are all courses on
the program plan, regardless of where they were taken. This includes courses
that were substituted for Program Plan courses.

e For certification purposes, any program course with a grade of C- or below must
be retaken.

e |If a candidate earns two grades of C+ or lower in program courses, including a
course that is repeated, then the candidate will not be allowed to progress in the
program and must reapply to the program. If a student’s overall GPA falls below
2.75 for two consecutive semesters, the student will not be allowed to progress in

the program and must reapply to the program.
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e To be retained in the program, the candidate must be continuously enrolled in the
program. If a candidate is not enrolled in program for more than one semester,
he/she is no longer considered a candidate in the program. If a candidate wishes
to re-enroll in the program, he/she must reapply and be readmitted to the
program again before taking additional courses in the program. Any courses
taken without reapplying and being readmitted to the program will not count

toward certification.

These “gates” and requirements for passing through the gates are outlined below:
Gate #1: Admission

Candidates must make application to the Special Education Certification-Only Program
within 6 credit hours of beginning coursework. If a completed application is not on file

within that time frame, any coursework beyond the 6 initial credits may not apply to the
candidate’s program or certification. The criteria for admission to the progam are listed

below:

1. BA/BS degree.
2. Grade Point Average of 2.75 or better in undergraduate coursework
3. Praxis Il Elementary Education: Content Knowledge (0014)

4. Must meet dispositional standards

In addition, the following coursework must be completed within the first 15 credit hours
with an average GPA of 3.0 across both courses:

1. SPED 330 (or EDUA 231 from CSlI)
2. SPED 340 (or an Applied Behavior Analysis course on-line from a different
institution that has been approved by the ISU Special Education Program faculty

prior to enrolling in the course)

Gate #2: Program Coursework and Practicum Experience
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When a candidate is admitted to the program, he/she is assigned an advisor in the
program. Until then, if a candidate needs advising assistance, he/she should contact
the Department of Educational Learning and Development at 208-282-4149. An
advising appointment will then be arranged with the Special Education Certification-Only
Program Coordinator. The candidate is highly encouraged to meet with the Special
Education Certification-Only Program Coordinator as soon as possible, before or during

the first semester of coursework.

After you have been admitted to the program, you will take the following courses. (If you
take these courses from the College of Southern Idaho prior to be admitted to the
program, there is no guarantee that these will be counted toward your certification.)
These must be completed prior to being admitted to the Student Teaching experience:
e Complete the following courses:
e SPED 423 Designing Instruction (or EDUA 240 from the College of Southern
Idaho)
e SPED 424 Assessment Procedures in Sped
e SPED 429 Strategies: Severe Disabilities
e SPED 430 Practicum in Individualized Instruction
e SPED 432 Direct Instruction Systems
e SPED 434 Lang. and Comm. Methods in Sped
e SPED 435 Practicum in Small Group Instruction
e SPED 436 Math Method for Children with Disabilities
e SPED 438 Policies and Procedures (or EDUA 245 from College of Southern
Idaho)
e SPED 441 Classroom Management
e SPED 446 Secondary Special Education

If you do not already hold a teaching certificate in another area, you are also required to
take the following course:

e SPED 437 Practicum in Large Group Instruction
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A candidate may request that courses taken earlier at another university be substituted
for certain courses in the program if those courses had similar content to the courses
required. Credits taken at another university that are substituted may not be applied to
credits needed towards the admission criteria. In such cases, the Special Education
Certification-Only Program Coordinator will consider courses through a transcript
review. The candidate is encouraged to submit documents such as syllabi and course
descriptions to aid in this review. Courses for substitution must have been taken no
more than 7 years prior to admission to the program.

If you are seeking certification, you must complete the following assessments as well (or
show evidence that you have already completed them as part of another certification):
e Praxis Il
e 0353 Education of Exceptional Students: Core Content Knowledge (score
required 156 or above)
e 0542 Education of Exceptional Students: Mild to Moderate (score required 168
or better)
e (0014 Elementary Content (score required 143 or better)
¢ |daho Comprehensive Literacy Assessment
e Standard 1: Structure of Language
e Standard 2: Comprehension

e Standard 3: Assessment

Candidates must apply for student teaching one year in advance of their expected

student teaching semester. For instance, if the candidate wishes to teach in the fall
semester then the candidate must submit an application during the prior fall semester; if
a candidate wishes to student teach in the spring semester, then the candidate must
submit an application during the prior spring semester. (NOTE: Candidates should
contact the Idaho State University College of Education Placement Office for specific
deadline dates.) A late fee is charged if the deadline is not met. (As of the writing of
this document, the fee is $50, but this fee may change over time.) In addition,

placement in student teaching is not guaranteed if the deadline is not met. Candidates
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must submit documentation of completed coursework (i.e., transcripts) from both ISU
and CSI to the Special Education Certification-Only Program Coordinator with their
application. Candidates must submit a plan for completing any courses not yet
completed at the time of application. In addition, if Praxis and ICLA tests have not been
completed at the time of application, the candidate must provide a statement regarding
when he/she plans to take these exams. The documents that must be submitted for
review to the Special Education Certification-Only Program Coordinator are the

following:

e Completed program plan

e Transcripts from ISU, CSI, and any other institution that may be necessary

e Proof of scores for ICLA

e Proof of scores for Praxis

e Special permission form for candidate to teach in his/her own classroom if the
candidate holds alternate authorization

e Other requested documents

Gate #3: Obtaining your degree and/or certification

When you have completed all of the above, you may be admitted to student teaching.

To complete your degree and/or certification, you must:

e Complete the following courses:
o0 SPED 490 Consultation and Collaboration
o SPED 495 Student Teaching Internship (If you already hold a teaching
certificate in another area, you will take 7 credits. If you do not already
hold another certificate, you will complete 14 credits of student teaching.)
This course also includes successful completion of capstone project.
e Must have cumulative GPA of 3.0 in all program courses (courses listed above).
e Must have cumulative GPA of 2.75 in all university courses (courses listed above

as well as goal/general education courses).
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Standards-based Assessments in the Program

In many of the courses you take, you will be required to complete assessments of your

progress in the program objectives and based on the CEC and Idaho Standards for

Beginning Teachers. The table below summarizes the points and at which each

objective will be evaluated in what courses the objectives will be evaluated during the

Special Education Program:

Prior to
Admission to
the Program

Prior to
Admission to
Student
Teaching

Prior to
Recommendation
for Licensure

Objective #1

Students will demonstrate an understanding of a wide variety of disability
categories and their instructional implications, as well as the legal and ethical
considerations for educating individuals with disabilities.

Objective 1.1
Describe disabling
conditions and

Standard 1

educational implications

Exam-SPED
330

Objective 1.2
Write philosophy
statement
Standard 1

Capstone Project:
Philosophy
Statement-SPED
495

Objective 1.3
Describe legal/ethical
issues in special
education

Standard 1

Exam-SPED
438

Objective #2

Students will demonstrate understanding of instructional methodologies and
curricula that have an extensive experimental research base to support their
effectiveness for all individuals, especially those with learning difficulties.

Objective 2.1
Design and implement

individual needs
Standard 7

instruction appropriate to

Instructional
Programs (3x)-
SPED 432, 434,
436

Capstone Project:
Instructional
Programs (2x)-
SPED 495
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Prior to Prior to Prior to

Admission to Admission to Recommendation

the Program Student for Licensure
Teaching

Objective 2.2

Adapt general education
curricula for children with
disabilities

Standard 4

Unit Plan-SPED
423

Objective 2.3

Design and implement a
self-management
program

Standard 5

Behavior
Intervention
Project-SPED
441

Objective 2.4

Assess for generalization
and maintenance of skills
Standard 7

Behavior
Intervention
Project- SPED
441

Objective 2.5

Faculty Review

Faculty Review of

Cite research that of Instructional Instructional
supports instructional Programs (3x)- | Programs(2x)-
procedures SPED 432, 434, | SPED 495
Standard 4 436

Objective 2.6 Project—SPED

Utilize adaptive and/or
assistive technology
Standard 4

312

Objective 2.7

Design instruction for
language/Communication
delays

Standard 6

Instructional
Program-SPED
434

Objective #3

Students will make instructional decisions based on reliable and valid data that is
primarily objective in nature.

Objective 3.1

Select, administer and
report results of
appropriate assessments
Standard 8

Comprehensive
Assessment-
SPED 424

Capstone Project:
Comprehensive
Assessment-
SPED 495

Objective 3.2
Explain assessment
scores -ini
terminology
Standard 8

a o

Comprehensive
Assessment-
SPED 424

Capstone Project:
Comprehensive
Assessment-
SPED 495
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Prior to
Admission to
the Program

Prior to
Admission to
Student
Teaching

Prior to
Recommendation
for Licensure

Objective 3.3

Write long- and short-
term goals based on
assessments
Standard 7

Instructional
Programs (3x)-
SPED 432, 434,
436

Capstone Project:
Instructional
Programs (2x)-
SPED 495

Objective 3.4

Select appropriate data-
collection procedures
and use data to make
instructional decisions
Standard 7

Instructional
Programs (3x)-
SPED 432, 434,
436

Capstone Project:
Instructional
Programs (2x)-
SPED 495

Objective 3.5

Write a transition plan

making connections to
community resources

Standard 7

Portfolio Entry-
SPED 446

Objective #4

Students will demonstrate instruction and behavior management strategies that are
proactive and teach new skills, as opposed to being punitive in nature.

Objective 4.1
Conduct functional
behavior assessment
and design positive
interventions
Standard 5

Behavior
Intervention
Project-SPED
441

Objective 4.2

Write and implement a
classroom management
plan

Standard 5

Capstone Project:
Observation of
Management
Plan-SPED 495

Objective #5

Students will demonstrate professional and collaboration skills with teachers,
parents, administrators, and other professionals.

Objective 5.1

Conduct a presentation
to a fAlearni
Standard 9

Capstone Project:
Presentation of
Instructional
Program-SPED
495

Objective 5.2

Participate in at least one
professional activity
Standard 9

Advisor and Self
Evaluation-SPED
495




35

Prior to Prior to Prior to
Admission to Admission to Recommendation
the Program Student for Licensure
Teaching
Objective 5.3 Capstone Project:
Design and implement a Consultation and
consultation plan with Collaboration
other professionals or Plan-SPED 490
peer tutors
Standard 10
Objective 5.4 Capstone Project:
Design and implement a Consultation and
collaboration plan with Collaboration
parents Plan-SPED 490
Standard 10

You will receive the descriptions of and scoring rubrics for each of the above
assignments in your courses. A complete description of each, and the rubrics
associated with them will also be made available in the Special Education Office.

Assessment Consent

A part of institutional and state outcomes assessment requirements, and state and
national program accreditation requirements, the College of Education collects copies of
performance assessments and assessment data for the purposes of individual and
program accountability. By enrolling in one of our courses, you consent to have your
assessment information collected and utilized by the College of Education for these
purposes and as part of credibility studies supporting the validity, consistency, and

fairness of the assessments.

To protect your confidentiality, when summary reports are published or discussed in
conferences, no information will be included that would reveal your identity.
Nevertheless, as part of periodic program reviews, authorized representatives of Idaho
State Department of Education, the Idaho State Board of Education, the National
Council for the Accreditation of Teacher Education or other accreditation and oversight
agencies may need to review individual records maintained by the College of Education.

However, these representatives are bound by rules of confidentiality not to reveal your
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identity to others. If photographs, videos, or audiotape recordings of you obtained from
your performance assessments are used to demonstrate program accountability, then
your identity will be protected or disguised, or we will ask you for permission to disclose
your identity in order to give you credit for your performance. We may also disclose the
assessment information we collect about you under other circumstances as permitted or

required by law.

Assessment data are maintained and disclosed in accordance with Idaho State
University policies to insure compliance with the provisions of the Federal Family
Education Rights and Privacy Act of 1974, as amended. If you have any questions,

please contact Dr. Peter Denner, Assistant Dean, at 282-4230 or dennpete@isu.edu.

Challenging a Course

A candidate may feel that he/she has the skills covered in a specific course based on
his/her professional experience and, therefore, may wish to earn course credit for this
past experience. In these cases, a student may challenge the course. Specific
challenge procedures are in place for most program courses. To challenge a course,
contact the Special Education program leader. If a candidate successfully challenges a
course, he/she will receive the credit for the course but will not have to take the course.
If the candidate is unsuccessful in challenging the course, he/she must successfully
complete the course as part of his/her program. The fees associated with these

challenges are non-refundable.


mailto:dennpete@isu.edu

37

More About Practica Required
Prior to Student Teaching

The Special Education Program requires a set of practicum experiences that are

designed to be developmental in nature (i.e., they require more and more skill with each

subsequent practicum) and that provide candidates with experience throughout the full

range of settings (elementary through secondary), placements (general

education/resource room through more self-contained), and disabilities (mild to

multiple/severe). Most of these practicum experiences will consist of supervision from

university personnel, who will observe candidate’s performance and provide

constructive feedback on performance. Also, candidates may complete applied projects

in the practicum setting.

SPED 330: The Exceptional Child: 30 hours

One credit of this course is designed to be a practicum experience, where
candidates select a special education environment in which to observe.
Observations are discussed in class, in relation to course content. Candidates
become familiar with parts of a lesson plan. There is no on-site supervision for

this practicum.

SPED 434: Practicum in One on One Instruction: 150 hours

This course provides students with the opportunity to interact with children with
disabilities in a one-on-one instruction. Students in the course will provide
instruction to children with disabilities, manage their behavior, and work directly
with classroom teachers to assist in the classroom. Instruction may be provided
in either special education or inclusive general education settings. Students will
be observed by university personnel and will be given feedback and graded on
their teaching performance. Students will complete an intervention project
including an assessment, instructional plan, data collection and a final write up as

part of this course.
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e SPED 435: Practicum in Small Group Instruction: 150 hours
This course provides students with the opportunity to interact with children with
disabilities within small group instruction, meaning approximately 2 to 7 learners.
At least part of this time will be spent providing children with reading instruction,
using Direct Instruction (i.e., Reading Mastery, Horizons, Corrective Reading,
Language for Learning) materials. Students in the course will provide instruction
to children with disabilities, manage their behavior, and work directly with
classroom teachers to assist in the classroom. Instruction may be provided in
either special education or inclusive general education settings. Students will be
observed by university personnel and will be given feedback and graded on their

teaching performance.

e SPED 437: Practicum in Large Group Instruction: 150 hours
This course provides students with the opportunity to interact with children with
disabilities, and perhaps also nondisabled and at-risk students, within large group
instruction, meaning 8 or more students. Students in the course will provide
instruction to children with and without disabilities, manage their behavior, and
work directly with classroom teachers to assist in the classroom. Instruction may
be provided in either special education or inclusive general education settings.
Particular attention will be paid to classroom management effective group
instruction strategies. Students will be observed by university personnel and will

be given feedback and graded on their teaching performance.

A Note About Practicum/Student Teaching Placements
Practicum and/or student teaching may be done in the candidate’s own classroom and

outside of Pocatello under certain conditions. However, student teaching in candidate’s
own classroom or outside of Pocatello is a privilege, not a right. Specific application to
teach in a candidate’s own classroom or outside of Pocatello must be submitted to the
program at the time the candidate applies for student teaching. The principal of the
candidate’s school or the district’s special education director must agree that the

objectives of the course can be met within the proposed setting. The decision as to
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whether a candidate may complete his/her student teaching or practicum in his/her own
classroom or outside of Pocatello is made by the ISU Special Education Program
faculty. The opportunity to complete these experiential courses in a candidate’s own
classroom or outside of Pocatello will be dependent upon several factors: (a) an
environment that supports the objectives of the course, (b) the candidate’s previous
performance on coursework, (c) the candidate’s previous performance on other
laboratory, field work, or practicum, (c) Praxis scores, and (d) ICLA scores. If the faculty
deems that the candidate will not be allowed to complete the student teaching or the
practicum in his/her own classroom, then the program faculty will make arrangements

for a student teaching or practicum placement for the candidate.
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More Information on Other Requirements to be
Completed Prior to Student Teaching

A Praxis Assessments

The Praxis Il assessments must be passed and scores must be in the College of
Education Office prior to student teaching. Plan on taking these Praxis
assessments one semester prior to your planned student teaching. The Praxis
tests you will be required to take depends upon your program of study (special
education, special education and elementary education, special education and
secondary education, etc.) Please refer to the web sites below for more

information.

All candidates seeking special education certification in the state of Idaho are
required to pass the following Praxis exams with the scores indicated in the

parentheses:

0 0353 Education of Exceptional Students: Core content knowledge (Score
needed: 156)

0 0542 Education of Exceptional Students: Mild to moderate (Score
needed: 168)

0 0014 Elementary Content (Score needed: 143)

http://www.sde.idaho.gov/certification/praxisinfo.asp

Praxis Il test lists, preparation information, and online registration:

www.ets.org/praxis

For further assistance, contact Office of Field Experiences
College of Education
Idaho State University
208-282-3701

A ICLA: Idaho Comprehensive Literacy Assessment


http://www.ets.org/praxis

41

The ldaho Comprehensive Literacy Assessment (ICLA) contains three sections:

I. Structure of Language, II. Comprehension, and Ill. Assessment.

Expect to take these exams prior to your student teaching. These exams are
administered only three times per year. Each section is given as a separate exam.
If pre-service teachers do not pass a section the first time, they will retake only the
section or sections they do not pass. The ICLA allows teacher preparation
programs to design reading courses according to their theoretical perspectives, and
it also provides Idaho-trained teachers sufficient knowledge and skills to
communicated effectively with other reading educators and work toward meeting

the directive of teaching all children to read by the end of third grade.
The ICLA Standards

Candidates must take the Idaho Comprehensive Literacy Assessment (ICLA) and
pass with an acceptable score unless they held elementary certification from
Idaho or another state prior to admittance into the Special Education
Certification-Only Program. Candidates must pass all three standards of the
ICLA. They may not substitute a district and/or state-approved ICLA course

for this requirement.

Standard I: The practicing educator has knowledge, strategies, and beliefs about
language structures and literacy instruction that are based on current research and

best practices to maximize student reading success.

Standard Il: The practicing educator understands and applies/promotes research

and best practices that maximize student reading success in comprehension.

Standard lll: The practicing educator understands and promotes/applies
appropriate strategies, multiple assessments, and interventions to maximize

student reading success.
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Requests for more information regarding the Idaho Comprehensive Literacy
Assessment (ICLA), please contact the student advising office at 208-282-2447. A
study guide, as well as other information about the ICLA can be found at

http://ed.isu.edu/aslcpa.shtml.



http://ed.isu.edu/asIcpa.shtml
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Student Teaching Placement and Certification

Requirements

The Office of Field Experiences requires that you apply to student teach ONE YEAR
prior to student teaching. This is YOUR responsibility to do this.

If the student teaching candidate is already a certified teacher in another area, 7 credits
of student teaching are required to become certified in Special Education Generalist,

grades kindergarten through 12.

If the student teaching candidate is seeking his/her the initial certification, 14 credits of
student teaching are required to become certified in Special Education Generalist,

grades kindergarten through 12.

If the student teaching candidate is seeking initial certification in both special education
and either elementary or secondary education, 7 credits of student teaching are
required for the Special Education Generalist grades kindergarten through 12
component and 7 credits of student teaching are required in either elementary or
secondary education.

Student teaching is generally done in the Pocatello/Chubbuck School District. Students
may request an alternate location in writing with explanation of why an alternate location
is sought. The Special Education Program faculty will consider the request. The
decision to honor or deny the request will be based upon grades, performance in

practicum experiences, cooperating teacher availability, and ISU supervision availability.

If you already have your bachelor’s degree and you are currently teaching in a
classroom, you may be allowed to do some or all of your fieldwork in your work setting.

This must be approved by the Special Education Program and your supervisor (i.e.,



principal, special education director), who must state in writing that you will be able to

complete the course requirements within your classroom setting
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Some Tips Reqgarding Standards of Conduct and
Professional Behavior

(Thanks are extended to Dr. Erin Rasmussen for allowing us to use some portions of her Psych 101
syllabus in this section of our handbook.)

In this section, we address some common questions students have about how they
should behave in classes and in practicum situations. We detail our expectations of you

and some of the procedures in place to guide feedback on these issues.

e How do | address my professor?

o University and college professors have extensive training beyond college
in their fields. Most hold Ph.Ds (Doctorates of Philosophy) and publish
research. They are experts in the fields they teach.

A As a general rule of thumb, address them as “Professor___ “or
“Dr. ”

A Do notuse: Mr., Ms, and NEVER use Miss or Mrs. (denotes
marital status) or first name unless asked by professor

0 Some instructors hold other degrees (R.N., M.S.). These individuals
should be addressed as “Professor " or can be addressed as “Mr.

or “Ms.

e Whatis a GTA?

0 A GTA is a graduate teaching assistant. S/he is a student who holds a

bachelor’s or Master’s degree in a field and is expanding his or her
education by seeking post-graduate training in a Master’s or Doctoral level
program. A GTA is being paid by the university or are receiving credit to
assist the professor in his or her courses. He/she should be given the
same respect as the professor, and should be addressed as “Ms” or “Mr.”
unless otherwise stated. You should understand that these individuals
have expertise in their area, as well as experiences the students in

classes don’t yet have. These individuals have been selected for these
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assistant positions because of their unique skills and abilities. You should

treat them with respect.

e How do | address my professor when | feel my exam or paper was graded

unfairly?
0 Most professors do everything they can to treat their students fairly and

test them appropriately. That being said, we are human and do make
mistakes sometimes. And of course, we are willing to take responsibility
for when that happens.

0 Meet with your professor after class. Class time is scarce, SO most
professors need those precious minutes for lecture and class discussion
about course material.

o Professors respond well to students who have complaints when students
are respectful, come fully prepared, and are able to articulate the issue. If
you feel a question was graded unfairly, you should read up on the topic.
Bring in the textbook, relevant class notes, and your exam. Highlight the
relevant information. Then, approach the professor by saying, “Hello,
Dr.__ . I had a question about my exam. | was under the impression,
that as the book and class notes from Oct 13" suggest, reinforcement
strengthens behavior. However, on number 45, my answer was marked
wrong. Can you explain to me why my answer was marked incorrect?”
Then, if s/he cannot give you an adequate explanation, you are in a very
good position to state that you feel the item should be re-graded.
Chances are very high that your professor will have already made that
suggestion for you!

o Professors do not respond well to hostility or finger pointing (isn’t that true
for all of us?). If you approach in this manner, be prepared for a brush-off.
Also, if a student tries to argue for more points when they cannot articulate
his or her argument, s/he will not get far. Again, come prepared and be

respectful.
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e What do | doif | have a concern with my professor or a course?

(0]

If you have a concern regarding a professor or a course, the first thing you
should do is talk to the professor directly about your concern. Students
often say they are uncomfortable doing this because they are afraid of
retribution. Understand that most professors want to help their students
and want their students to do well. Concerns about retribution are
typically unfounded. You should be careful about accusing professors
about retaliating against you when you haven’t even given the professor a
chance to respond. The university has procedures in place to deal with
retribution and retaliation if it does occur, but if you circumvent the
professor, you have not given him/her a chance to solve the problem first.
It is only fair to discuss your concern with the professor first so that he/she
can attempt to resolve the problem with you. Often students find that the
“‘problem” was really just a miscommunication and is easily resolved.

If you do not get satisfaction by trying to resolve the problem with the
professor, you should make an appointment with the Program Leader.
Expect the first question the Program Leader to ask you to be, “What did
the professor say when you approached him/her about this?” If you state
that you haven’t yet talked to the professor about it, do not be surprised if
the Program Leader tells you to go back and do this before meeting with
the Program Leader again on the matter. Program Leaders, Department
Chairs, and Deans are reluctant to undermine their staff and typically feel
that is what they are doing if they address your concern when you haven't
talked to the people lower in the chain first. Again, be sure you remain
professional and rational when expressing your concern to the Program
Leader. He/she is more likely to want to help you if you are. The Program
Leader will then investigate the situation and try to help mediate a
solution.

If you do not get satisfaction at the Program Leader level, then you should

proceed to the level of Department Chair.
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If you do not get satisfaction with the Department Chair, then you should
proceed to the level of Dean of the College of Education.

If you do not follow this “chain of command” and you try to circumvent the
process, people at the lower levels tend to feel that you are attempting to
undermine them and feel that you have not given them the opportunity to
address the concern. Often, people in the higher-level chain of command
will not even hear your complaint if you haven’t followed the proper

channels.

e Can | be informal when emailing my professors?

(0]

In general, the emails you send are strong indicators of how you present
yourself as a student. Professors tend to regard students who send
cogent, grammatically correct e-mails as intelligent and impressive. They
tend to think the converse of students who send sloppily written, vague

emails.

o Tips on presenting yourself as a good student:

A Before you write an email (or otherwise ask a question of a
professor), make sure the syllabus does not already answer
the question.

A Address the professor by the correct title (you can check the

syllabus or ask the instructor if you are uncertain)

>

Make sure to spell your professor’'s name correctly (again, check
your syllabus if you are uncertain)

Introduce yourself and what course you are in

Proofread and spell check

Use full sentences and ask specific questions

> > > >

Thank them before signing off.

What do these two styles of emails say about the students who wrote them?
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DO Sample (actual email received by a professor here, though the name

has been changed):

Dear Professor Rasmussen,

My name is Trina Whitlock and | attend your PSYC 101 class at
10:00 on Mondays, Wednesdays, and Fridays. | have a question
regarding the quiz on Monday. The syllabus states that the quiz will cover
material from chapters 1 and 2, however, it seems that we have not
covered all of chapter 2 yet. Would you please clarify on whether all or

part of chapter 2 will appear on the quiz?

Thank you for your time,

Trina

DON’'T Sample (Yes, this too is an actual e-mail the same professor

received, name change included):

Mrs Ramusen
| dont get whats going to be in the quiz Mon.
Jay

Other tidbits:

Professionalism should be learned and practiced as early as possible.
Your professors are here to help you to become professionals. Their rules
and policies are set for this specific reason. Hence, obeying their
guidelines will help you behave professionally before and after you

graduate.

Educated people do not discriminate on the basis of color, gender, sexual
orientation, ethnicity, religion, marital status etc. Treat all individuals with

respect inside and outside the classroom.
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Educated people enroll in college to learn. It is very disrespectful to
socialize, read the newspaper, talk on cell phones, engage in instant
messaging, study for other classes, etc. during class. Itis also
disrespectful to surf the Internet, answer e-mails, engage in instant
messaging, and so forth in class. You may bring a computer to class for
notetaking and other study purposes, but please refrain from using your
computer or other technology to be “off-task.” This is disrespectful to not
only the students around you, but also to the professor. Individuals who

engage in these behaviors in my class promptly will be asked to leave.

Dates for quizzes, tests, and assignments in any class should be treated
as rigid. They are not up for negotiation. Prepare your studying efforts
according to what is delineated by your syllabus.

If you are having problems in a class, it is best to address the problems
early, when your professor can help you. Professors generally have little
sympathy for students who come to them at the end of the semester and
beg for a higher grade when the student knew s/he was failing at mid-

term.

On asking questions: If a question cannot be answered by the syllabus or
by the description in the text, please feel free to ask inside or outside of
class. Be economical and selective on the quantity and quality of
questions you ask. ‘“Is this going to be on the test?”, “What’s your name?”,
or “When’s the next quiz?” are not good questions, the latter two because
the answers are on the syllabus. “I'm a bit confused. Can you please
explain the difference between a norm-referenced and criterion-referenced
test?” or “Could you elaborate a bit on what a verbal association is?” are

examples of good questions.
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On making comments in class: A special education class would not be a
special education class without good discussions from students. As a
general rule, professors really appreciate comments in class about the
material, personal examples, opinions, etc. Make sure that your
comments are relevant to the subject matter of discussion, clear, and
respectful. If you have a personal example, sometimes it's best to say I
have a friend who...” because while you might be comfortable talking

about personal issues, others in the class might feel uncomfortable.

On challenging a professor in class: It is okay for you to challenge ideas
presented in class by a professor or fellow student. However, you must
be cautious with making such challenges so that you make them in a
professional manner. Generally, professors ask you to keep an open
mind about ideas that they might present in class and may go against your
long-held beliefs. After all, that is the purpose of education. Similarly,
professors generally like it when students demonstrate they are “on their
toes” by asking questions about the topic, challenging the professor
respectfully to provide the research evidence to support an idea, or to
engage in healthy debate about a topic. This can be done professionally
be being cognizant of your tone (does your voice tone sound combative or
does it sound friendly?). Also, such debates need to be relatively short-
lived at times because the professor has content he/she needs to cover
during the class. So be aware of how much class time your
guestions/discussion items are taking. If the professor says he/she needs
to move on but would be happy to discuss this with you in more detail after
class, please abide by his/her wishes. Also, be cognizant of the language
you use. Consider this example (which really happened to a professor):
“Now just how does this assignment benefit me and is not just busy
work?” This question, although relevant, is phrased in a way that it
sounds combative. Consider how this same question could be rephrased:

“Dr. , could you please explain how this assignment




52

relates to the course objectives and how you see this activity fitting into my
daily life as a teacher? | am having trouble seeing the connection, and |

am hoping you can clarify that for me.”

Do all these tips apply to practicum situations?

Yes! You should treat your mentor teachers with the same respect that you treat

your professors. Generally, your mentor teachers have been hand selected by

the faculty at ISU to work with you because of their strengths as a teacher.

Understand that all teachers (as everyone else does) have their own unique

strengths and weaknesses. No one teacher can be an expert at everything.

Learn what you can from each individual teacher.

Other tidbits regarding practicum:

Practicum is your first impression on local school administrators and
teachers. Itis very important that you make a good impression on these
people for a number of reasons. First, these people will likely be the
people you are asking for letters of recommendation when you start to
look for a job. Second, you are a representative of ISU. Your behavior in
the schools reflects on the University, College, program, your professors,
and your fellow students. It is not uncommon for the behavior of one
student to result in a very bad impression being left regarding all of the
above listed parties. Sometimes, a mentor teacher has such a bad
experience with a student that he/she no longer wishes to have ISU

students in his/her classroom. Don't let the student who does that be you.

Be dependable. Show up on time, go the extra mile to help your mentor
teacher when you can, alert your mentor teacher if you will be absent as
soon as you know you will be absent, etc. Itis a good idea to show up a
little early for practicum so you have time to put your coat and things away

prior to the time you are scheduled to begin your practicum hours.
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Consider your dress and appearance when working in the schools. You
should appear professional and well groomed. If you are in doubt how

you should dress, ask your mentor teacher and/or supervisor.

Some comments on distance education classes

Overall, distance and on-line courses are challenging learning environments that
require more persistence, focus, and attention than do courses on campus. The
standards and course content are the same for on-line students and for distance
students as for students who attend physical classes. Students who elect to
complete courses on-line or distance will need to pay close attention to dates,
assignment requirements, lectures, and readings.

o Students may need access to different types of technology (e.g., video

equipment, etc.). The special education program does have some video
equipment that may be checked out by students. It is the student’s
responsibility, however, to acquire the necessary equipment by either
making arrangements to pick up the equipment and return it within the
specified time or to be responsible for obtaining suitable equipment on
their own.

Students may be required to use certain types of materials for specific
courses (e.g., WIAT Il for SPED 424) and to share such materials with
others at distance sites. In such cases, it is the student’s responsibility to
acquire the materials from the main campus and to make arrangements to
share the materials. If that is not possible, then it is the student’s
responsibility to find alternative access to materials.

Before you ask a question, make sure that the information has not already
been covered in the lecture, power point, or readings. Sometimes it is
easier for you to ask the question instead of “searching” for the answers.
This may be easier for you, but it is harder for your instructor.

The calendar feature in an on-line course is set up for your convenience.

Many times the instructor has already entered dates of tests, assignments,
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etc. It is important that you use this feature to keep track of due dates. It is
not the instructor’s responsibility to remind you when items are due.

0 Make sure that you know how to use the learning environment to your
best advantage. You also need to be well versed in e-mail, downloading
and uploading documents, using PDF files, among other things. If you do
not feel comfortable with your skills in these areas, you should not enroll in
an on-line/distance education class or you should take a class on these
topics before enrolling in the course.

o In some cases, the instructor has provided voice over lecture for power
points so that you can actually hear the lecture, almost as if it is presented
in class. While this is helpful, it is still not like being in the classroom. You
may need to listen to the lecture two or three times in order to pay
attention to all relevant details.

o0 When deciding to take a class in an alternative environment, recognize
that this is “your” choice and that you will need to expend an additional
effort in order to be successful. Again requirements for on-line courses,
distance, and on campus are the same. We cannot change our standards
for your performance simply because the course is taught via an on-
line/distance environment.

o Distance education is usually through compressed video. This has some
unique features. Professionalism here is utmost important. Maintaining
your attention and helping others maintain their attention is difficult from
distance sites. You can be most helpful to yourself and to others by paying
close attention in class (e.g., not talking to others, not making off-hand
comments when the microphone is not on). In other words, you will need
to observe the same type of classroom comportment as if the instructor

were with you in the room.

e Whatis a PPR?

A PPR is a “Professional Progress Report.” Faculty complete one of these forms

and submit it to the College of Education’s Admissions and Retention Committee
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when a student has done something particularly outstanding or has engaged in
some form of unprofessional conduct. Therefore, you may receive such a report
for some extraordinary professional behavior or for unprofessional behavior.
Such behavior may occur in the college classroom, during service activities, or in
practicum and/or student teaching situations. These reports are maintained in
your academic file in the College of Education. You will be notified if one of
these reports has been filed for you. If you have more than one report for
unprofessional behavior, the Admissions and Retention Committee may take one
of a couple of different steps. They may work with you and the Special
Education Faculty to design a remediation plan to help you improve your
behavior, or they may recommend that you be removed from the Special
Education Program and/or the College of Education. In some instances (e.g.,
academic dishonesty), the committee may even recommend that you be
removed from the University. The Special Education Program uses PPRs to help
make determinations of satisfactory progress on Standard 9. If you have more
than one PPR filed, the faculty will recommend that you be removed from the
program. Readmission may be considered after successful completion of any

remediation plans formulated by the Admissions and Retention Committee.

Speaking of academic dishonesty, what is the Program’s policy on that?

Academic integrity is expected of all students. Academic dishonesty will not be
tolerated. Academic dishonesty includes but is not limited to cheating and

plagiarism.

The ISU Faculty Handbook defines cheating as: the act of using or attempting to
use, in examination(s) or other academic work, material, information, or study

aids which are not permitted by the instructor.

The ISU Faculty Handbook defines plagiarism as: representing another person’s
words, ideas, data or work as one’s own. Plagiarism includes, but is not limited

to, the exact duplication of another’s work and the incorporation of a substantial
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or essential portion thereof without appropriate citation. Other examples of
plagiarism are the acts of appropriating the creative works in such fields as art,

music and technology, or portions thereof, and presenting them as one’s own.

If you need further clarification of these definitions, see the ISU faculty handbook,

which can be found at www.isu.edu/fs-handbook. Alternatively, see your advisor

if you are not sure what you are doing is honest or not. As a general rule, if you
feel funny about it or feel you need to ask for clarification, your behavior is
probably not completely honest. Penalties—as defined in the ISU Faculty

Handbook—uwill be imposed for all instances of academic dishonesty.


http://www.isu.edu/fs-handbook
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Candidate Informal and Formal Complaints Process

Should you have a complaint that needs to be resolved, you should follow the College
of Education’s complaint process. We strongly encourage our candidates to speak
directly to the individual with whom they have a concern prior to entering into a
‘complaint” process. We have found that many “complaints” result from
misunderstandings and miscommunications. We urge you to ensure this is not the case
prior to becoming upset about some thing and making a “complaint.” This is best done,
in a professional manner, directly with the individual you have the concern with. If you
are unsure how to approach the individual about your concern, you are encouraged to
speak with your advisor in broad terms about the issue and to ask for advice on how to
approach the individual (not to solve the problem for you) first.

Informal Complaints Process

Any College of Education candidate may make an informal complaint against a fellow
candidate, faculty member or administrator of the college or a college program.
Candidates are encouraged to attempt to resolve complaints through conversation and
conflict resolution with the involved parties and beginning at the appropriate supervisory
level, such as the course instructor or Program Director, before taking complaints to the
college administration. Records are not kept for informal complaints or their resolutions.
Some informal complaints may be made anonymously, upon request. Complaints of a
serious nature should not be handled informally (See the appropriate formal complaint
procedure below). Complaints of a serious nature may also obligate the person hearing
the complaint to take formal action and to report the information to appropriate
authorities in accordance with applicable university policies and/or applicable federal,

state, or local laws.

If the complaint is regarding a faculty member, the preferred procedure to follow is:

The candidate is encouraged to speak first with the faculty member. If the
candidate feels that the issue has not been resolved following a reasonable

amount of time, the candidate is encouraged to speak to the Program Director
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or the Department Chair, if there is no Program Director. Should the candidate
feel that the matter still remains unresolved following a reasonable amount of
time, the candidate is encouraged to file a formal complaint as described in

below under the Formal Complaint Process.

If the complaint were regarding an administrator, the preferred procedure would be as

follows:

The candidate is encouraged to speak first with the administrator. If the
candidate feels that the issue has not been resolved following a reasonable
amount of time, the candidate is encouraged to speak to the Dean of the
College. Should the candidate feel that the matter still remains unresolved
following a reasonable amount of time, the candidate is encouraged to file a

formal complaint as described in above under the Formal Complaint Process.

Informal complaints regarding faculty members may also be addressed via anonymous
course evaluations and follow-up surveys. Informal complaints regarding any aspect of
the unit assessment system may be directed to the Assistant Dean for Assessment
(See the formal policies below for complaints regarding discrimination and FERPA

rights, or for grade appeals.).

Formal Complaints Process

Formal complaints are handled in a manner consistent with university policy (See the
Idaho State University Student Handbook at
http://www.isu.edu/studenta/handbook.pdf.). Records of all formal complaints are

maintained according to the applicable university policy. University policies are in place
for allegations of sexual harassment or discrimination based on race, color, sex,
national origin, religion, age, sexual orientation, or disability, scholastic grade appeals,
and student code of conduct appeals. University policy also advises reporting violations
of university conduct/discipline policies to appropriate university authorities and advises

reporting violations of law to appropriate law enforcement agencies.


http://www.isu.edu/studenta/handbook.pdf
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The University has designated the Division of Student Affairs for receiving scholastic
appeals and the appeals process is described in the Faculty/Staff Handbook located at
http://www.isu.edu/fs-handbook/part6/6_9/6 9c.html and the Student Handbook locate

at http://www.isu.edu/studenta/handbook.pdf. The appeals process for candidates in

graduate programs is outlined in the Graduate School Catalog located at

http://www.isu.edu/academic-info/crntgrad/. Records are maintained in the Division of

Student Affairs, the Office of the Dean of the Graduate School (if appropriate) and the
Office of the College Dean.

The University has designated the EEO/Affirmative Action Office for receiving
complaints regarding discrimination based on race, color, sex, national origin, religion,
age, sexual orientation, or disability. The process for filing a grievance is described in
the Faculty/Staff Handbook located at http://www.isu.edu/fs-

handbook/part6/6_9/6 9c.html and the Student Handbook locate at

http://www.isu.edu/studenta/handbook.pdf. Records are maintained in the
EEO/Affirmative Action Office.

The University has designated the Center for Health and Counseling Services, the
Office of Student Affairs, and the Affirmative Action Office for receiving complaints of
sexual harassment. Sexual Harassment and the grievance policy are defined in the
Faculty/Staff Handbook located at http://www.isu.edu/fs-handbook/part6/6_4/6 _4j.html

and in the Student Handbook located at http://www.isu.edu/studenta/handbook.pdf.

The sexual harassment prohibitions and grievance procedures may be found in their
entirety in the ldaho State University Affirmative Action Program Policy Statement
(Appendix A). Records are kept in the EEO/Affirmative Action Office.

The University has designated the Division of Student Affairs as the unit responsible for
Student Code of Conduct appeals. The Student Handbook provides guidance for

candidate appeals process (http://www.isu.edu/studenta/handbook.pdf). The appeals

process for candidates in graduate programs is outlined in the Graduate School Catalog


http://www.isu.edu/fs-handbook/part6/6_9/6_9c.html
http://www.isu.edu/academic-info/crntgrad/
http://www.isu.edu/fs-handbook/part6/6_9/6_9c.html
http://www.isu.edu/fs-handbook/part6/6_9/6_9c.html
http://www.isu.edu/fs-handbook/part6/6_4/6_4j.html
http://www.isu.edu/studenta/handbook.pdf
http://www.isu.edu/studenta/handbook.pdf
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located at http://www.isu.edu/academic-info/crntgrad/. Records are maintained in the

Division of Student Affairs and the Graduate School (if appropriate).

The University has designated the Associate Director of Registration and Records to
oversee complaints and appeals involving students’ rights to their records
(http://www.isu.edu/fs-handbook/part6/6_4/6 _4k.html). The Faculty Staff Handbook

also states, “Students who believe their rights have been abridged, may also file

complaints with the Family Educational Rights and Privacy Act Office (FERPA),
Department of Health, Education, and Welfare, Washington, D.C. 20201.”

Any formal candidate complaint regarding faculty may be addressed via the Division of
Student Affairs (http://www.isu.edu/studenta/handbook.pdf). The records are maintained

by the Division of Student Affairs.


http://www.isu.edu/academic-info/crntgrad/
http://www.isu.edu/fs-handbook/part6/6_4/6_4k.html
http://www.isu.edu/studenta/handbook.pdf
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Summary

In closing, we are thrilled that you have selected Special Education as your major and
or area of certification. Although the program in which you are enrolled is highly
rigorous and you will work hard throughout your program, we believe this will be a very
positive learning experience for you. The faculty in this program strive to provide you
with the most up-to-date and research-based practices in our field. We promise to not
only hold you to high standards but also to provide you with the instruction and support
needed to meet these standards. We look forward to working closely together with you

as our junior colleagues in the field!
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Backqground
Checks

As of August 2006, the Teacher Education Program at Idaho State University requires
background checks to be completed by all students entering the Teacher Education
Program. Before being admitted students in Twin Falls, Idaho Falls, and Pocatello
applying to the program must have a background check completed the semester prior
to taking 300 level or above classes. Students that have completed these classes at an
earlier time must also have background check done before being admitted to the
program.

procedure for students is as follows:

1

. Students needing a background check will go to the Public Safety office on the

Pocatello

2.

3.

4.

p
5

campus (625 E. Humboldt, Public Safety Building) and get a background check packet.

The student will then go to either location listed below to be fingerprinted. The cost is

approximately $5.00 (see hours for fingerprinting below). Photo 1.D. is required.

The completed fingerprint card then needs to be taken, along with the completed

personal information sheets to Public Safety. The cost is $45.00 cash or check made

payable to ISU. Photo I.D. is required.

As soon as Public Safety receives your fingerprint card and personal information sheet

they will send me a list (via e-mail) of people who have background checks in

rogress.

. This process must be done within three weeks from the start of class. Not getting this
done in a timely manner will result in not being admitted or not being able to register for
300 level or above classes the next semester.

Pocatello locations: Hours for fingerprinting:
Pocatello Police Department Tuesday, Wednesday, Thursday
911 N 7th Ave. 9:00am to 3:00pm

Bannock County Sheriffs Monday through Friday

5800 S. 5th Ave. 8:00am to 4:00pm

If a student has an existing background check that is less than one year old:

The

e The form on the back must be filled out and notarized by the agency that has
cleared
you.

e The form then needs to be taken to Rachel Warwick in the College of Education,
Room378 or mailed to 921 N. 8th Ave, Stop 8059, Pocatello, ID 83209.

background check must be a national background check, NOT just in the state of
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Idaho.

If you have any other questions or concerns, please feel free to call Rachel Warwick at 208-
2822447 or contact her by email warwrach@isu.edu.

8/22/06
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Standard 1: Foundations

Special educators understand the field as an evolving and changing discipline
based on philosophies, evidence-based principles and theories, relevant laws
and policies, diverse and historical points of view, and human issues that have
historically influenced and continue to influence the field of special education and
the education and treatment of individuals with exceptional needs both in school
and society. Special educators understand how these influence professional
practice, including assessment, instructional planning, implementation, and
program evaluation. Special educators understand how issues of human diversity
can impact families, cultures, and schools, and how these complex human issues
can interact with issues in the delivery of special education services. They
understand the relationships of organizations of special education to the
organizations and functions of schools, school systems, and other agencies.
Special educators use this knowledge as a ground upon which to construct their
own personal understandings and philosophies of special education.

Beginning special educators demonstrate their mastery of this standard through
the mastery of the CEC Common Core Knowledge and Skills, as well as through
the appropriate CEC Specialty Area(s) Knowledge and Skills for which the
program is preparing candidates.

Standard 2: Development and Characteristics of Learners

Special educators know and demonstrate respect for their students first as
unique human beings. Special educators understand the similarities and
differences in human development and the characteristics between and among
individuals with and without exceptional learning needs (ELN). Moreover, special
educators understand how exceptional conditions can interact with the domains
of human development and they use this knowledge to respond to the varying
abilities and behaviors of individual’s with ELN. Special educators understand
how the experiences of individuals with ELN can impact families, as well as the
individual’s ability to learn, interact socially, and live as fulfilled contributing
members of the community.

Beginning special educators demonstrate their mastery of this standard through
the mastery of the CEC Common Core Knowledge and Skills, as well as through
the appropriate CEC Specialty Area(s) Knowledge and Skills for which the
preparation program is preparing candidates.

Standard 3: Individual Learning Differences
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Special educators understand the effects that an exceptional condition? can have
on an individual’s learning in school and throughout life. Special educators
understand that the beliefs, traditions, and values across and within cultures can
affect relationships among and between students, their families, and the school
community. Moreover, special educators are active and resourceful in seeking to
understand how primary language, culture, and familial backgrounds interact with
the individual’s exceptional condition to impact the individual’s academic and
social abilities, attitudes, values, interests, and career options. The
understanding of these learning differences and their possible interactions
provide the foundation upon which special educators individualize instruction to
provide meaningful and challenging learning for individuals with ELN.

Beginning special educators demonstrate their mastery of this standard through
the mastery of the CEC Common Core Knowledge and Skills, as well as through
the appropriate CEC Specialty Area(s) Knowledge and Skills for which the
program is preparing candidates.

Standard 4: Instructional Strategies

Special educators posses a repertoire of evidence-based instructional strategies
to individualize instruction for individuals with ELN. Special educators select,
adapt, and use these instructional strategies to promote challenging learning
results in general and special curricula® and to appropriately modify learning
environments for individuals with ELN. They enhance the learning of critical
thinking, problem solving, and performance skills of individuals with ELN, and
increase their self-awareness, self-management, self-control, self-reliance, and
self-esteem. Moreover, special educators emphasize the development,
maintenance, and generalization of knowledge and skills across environments,
settings, and the lifespan.

Beginning special educators demonstrate their mastery this standard through the
mastery of the CEC Common Core Knowledge and Skills, as well as through the
appropriate CEC Specialty Area(s) Knowledge and Skills for which the program
IS preparing candidates.

Standard 5: Learning Environments and Social Interactions

Special educators actively create learning environments for individuals with ELN
that foster cultural understanding, safety and emotional well being, positive social
interactions, and active engagement of individuals with ELN. In addition, special
educators foster environments in which diversity is valued and individuals are
taught to live harmoniously and productively in a culturally diverse world. Special
educators shape environments to encourage the independence, self-motivation,
self-direction, personal empowerment, and self-advocacy of individuals with ELN.
Special educators help their general education colleagues integrate individuals
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with ELN in regular environments and engage them in meaningful learning
activities and interactions. Special educators use direct motivational and
instructional interventions with individuals with ELN to teach them to respond
effectively to current expectations. When necessary, special educators can safely
intervene with individuals with ELN in crisis. Special educators coordinate all
these efforts and provide guidance and direction to paraeducators and others,
such as classroom volunteers and tutors.

Beginning special educators demonstrate their mastery of this standard through
the mastery of the CEC Common Core Knowledge and Skills, as well as through
the appropriate CEC Specialty Area(s) Knowledge and Skills for which the
preparation program is preparing candidates.

Standard 6: Language

Special educators understand typical and atypical language development and the
ways in which exceptional conditions can interact with an individual's experience
with and use of language. Special educators use individualized strategies to
enhance language development and teach communication skills to individuals
with ELN. Special educators are familiar with augmentative, alternative, and
assistive technologies to support and enhance communication of individuals with
exceptional needs. Special educators match their communication methods to an
individual’s language proficiency and cultural and linguistic differences. Special
educators provide effective language models, and they use communication
strategies and resources to facilitate understanding of subject matter for
individuals with ELN whose primary language is not English.

Beginning special educators demonstrate their mastery of language for and with
individuals with ELN through the mastery of the CEC Common Core Knowledge
and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge
and Skills for which the preparation program is preparing candidates.

Standard 7: Instructional Planning

Individualized decision-making and instruction is at the center of special
education practice. Special educators develop long-range individualized
instructional plans anchored in both general and special curricula. In addition,
special educators systematically translate these individualized plans into carefully
selected shorter-range goals and objectives taking into consideration an
individual’s abilities and needs, the learning environment, and a myriad of cultural
and linguistic factors. Individualized instructional plans emphasize explicit
modeling and efficient guided practice to assure acquisition and fluency through
maintenance and generalization. Understanding of these factors as well as the
implications of an individual’s exceptional condition, guides the special educator’s
selection, adaptation, and creation of materials, and the use of powerful
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instructional variables. Instructional plans are modified based on ongoing
analysis of the individual’'s learning progress. Moreover, special educators
facilitate this instructional planning in a collaborative context including the
individuals with exceptionalities, families, professional colleagues, and personnel
from other agencies as appropriate. Special educators also develop a variety of
individualized transition plans, such as transitions from preschool to elementary
school and from secondary settings to a variety of postsecondary work and
learning contexts. Special educators are comfortable using appropriate
technologies to support instructional planning and individualized instruction.

Beginning special educators demonstrate their mastery of this standard through
the mastery of the CEC Common Core Knowledge and Skills, as well as through
the appropriate CEC Specialty Area(s) Knowledge and Skills for which the
preparation program is preparing candidates.

Standard 8: Assessment

Assessment is integral to the decision-making and teaching of special educators
and special educators use multiple types of assessment information for a variety
of educational decisions. Special educators use the results of assessments to
help identify exceptional learning needs and to develop and implement
individualized instructional programs, as well as to adjust instruction in response
to ongoing learning progress. Special educators understand the legal policies
and ethical principles of measurement and assessment related to referral,
eligibility, program planning, instruction, and placement for individuals with ELN,
including those from culturally and linguistically diverse backgrounds. Special
educators understand measurement theory and practices for addressing issues
of validity, reliability, norms, bias, and interpretation of assessment results. In
addition, special educators understand the appropriate use and limitations of
various types of assessments. Special educators collaborate with families and
other colleagues to assure non-biased, meaningful assessments and decision-
making. Special educators conduct formal and informal assessments of behavior,
learning, achievement, and environments to design learning experiences that
support the growth and development of individuals with ELN. Special educators
use assessment information to identify supports and adaptations required for
individuals with ELN to access the general curriculum and to participate in
school, system, and statewide assessment programs. Special educators
regularly monitor the progress of individuals with ELN in general and special
curricula. Special educators use appropriate technologies to support their
assessments.

Beginning special educators demonstrate their mastery of this standard through
the mastery of the CEC Common Core Knowledge and Skills, as well as through
the appropriate CEC Specialty Area(s) Knowledge and Skills for which the
preparation program is preparing candidates.
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Standard 9: Professional and Ethical Practice

Special educators are guided by the profession’s ethical and professional
practice standards. Special educators practice in multiple roles and complex
situations across wide age and developmental ranges. Their practice requires
ongoing attention to legal matters along with serious professional and ethical
considerations. Special educators engage in professional activities and
participate in learning communities that benefit individuals with ELN, their
families, colleagues, and their own professional growth. Special educators view
themselves as lifelong learners and regularly reflect on and adjust their practice.
Special educators are aware of how their own and others attitudes, behaviors,
and ways of communicating can influence their practice. Special educators
understand that culture and language can interact with exceptionalities, and are
sensitive to the many aspects of diversity of individuals with ELN and their
families. Special educators actively plan and engage in activities that foster their
professional growth and keep them current with evidence-based best practices.
Special educators know their own limits of practice and practice within them.

Beginning special educators demonstrate their mastery of this standard through
the mastery of the CEC Common Core Knowledge and Skills, as well as through
the appropriate CEC Specialty Area(s) Knowledge and Skills for which the
preparation program is preparing candidates.

Standard 10: Collaboration

Special educators routinely and effectively collaborate with families, other
educators, related service providers, and personnel from community agencies in
culturally responsive ways. This collaboration assures that the needs of
individuals with ELN are addressed throughout schooling. Moreover, special
educators embrace their special role as advocate for individuals with ELN.
Special educators promote and advocate the learning and well being of
individuals with ELN across a wide range of settings and a range of different
learning experiences. Special educators are viewed as specialists by a myriad of
people who actively seek their collaboration to effectively include and teach
individuals with ELN. Special educators are a resource to their colleagues in
understanding the laws and policies relevant to Individuals with ELN. Special
educators use collaboration to facilitate the successful transitions of individuals
with ELN across settings and services.

Beginning special educators demonstrate their mastery of this standard through
the mastery of the CEC Common Core Knowledge and Skills, as well as through
the appropriate CEC Specialty Area(s) Knowledge and Skills for which the
preparation program is preparing candidates.
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1."Individual with exceptional learning needs" is used throughout to include
individuals with disabilities and individuals with exceptional gifts and talents.

2."Exceptional Condition" is used throughout to include both single and co-
existing conditions. These may be two or more disabling conditions or
exceptional gifts or talents coexisting with one or more disabling condition.

3."Special Curricula" is used throughout to denote curricular areas not routinely
emphasized or addressed in general curricula, e.g., social, communication,
motor, independence, self-advocacy.
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CEC Code of Ethics for Educators

of Persons with Exceptionalities

We declare the following principles to be the Code of Ethics for educators of persons
with exceptionalities. Members of the special education profession are responsible for
upholding and advancing these principles. Members of The Council for Exceptional
Children agree to judge and be judged by them in accordance with the spirit and
provisions of this Code.

Special education professionals are committed to developing the highest
educational and quality of life potential of individuals with exceptionalities.
Special education professionals promote and maintain a high level of
competence and integrity in practicing their profession.

Special education professionals engage in professional activities which benefit
individuals with exceptionalities, their families, other colleagues, students, or
research subjects.

Special education professionals exercise objective professional judgment in the
practice of their profession.

Special education professionals strive to advance their knowledge and skills
regarding the education of individuals with exceptionalities.

Special education professionals work within the standards and policies of their
profession.

Special education professionals seek to uphold and improve where necessary
the laws, regulations, and policies governing the delivery of special education
and related services and the practice of their profession.

Special education professionals do not condone or participate in unethical or
illegal acts, nor violate professional standards adopted by the Delegate Assembly
of CEC.

The Council for Exceptional Children. (1993). CEC Policy Manual, Section Three, part
2. (p- 4). Reston, VA: Author.

Originally adopted by the Delegate Assembly of The Council for Exceptional Children in
April 1983.
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Idaho State University
Collegeof Education
Core Standards for Beginning Teachers

Subject Matter Knowledge

The teacher understands the central processes of inquiry of the subject matter he or she teaches and creates learning
experiences that make subject matter meaningful to students.

Professional Standards and Research
The teacher uses alternative theoretical perspectives and research to guide instructional decision-making and
reflection on practice.

Student Individual Differences
The teacher uses knowledge about student individual differences to plan, deliver, and analyze instruction.

Planning for Instruction
The teacher plans meaningful learning experiences that promote student achievement and active engagement in
learning.

Instructional Delivery

The teacher uses a variety of instructional strategies to promote student achievement and active engagement in
learning.

Assessment
The teacher uses a variety of formal and informal assessments to evaluate learning and teaching.

Management of the Learning Environment
The teacher creates and maintains a safe and effective learning environment.

Technology
The teacher uses technology in the planning, delivery, analysis, and assessment of learning and instruction.

Literacy/Communication
The teacher supports and expands student literacy skills and models effective communication.

Schootto-Work Transition
The teacher understands the central philosophical principles and processes of the school-to-work concept and
creates learning experiences that enable student career awareness, exploration and decision-making.

Family, School, and Community Relationships and Resources
The teacher fosters relationships with the family, school, and community to support student learning and well-being.

Personal Characteristics and Interpersonal Skills
The teacher displays beliefs, values, and behaviors that guide the ethical dimensions of professional practice.



